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PREFACE

Under contract with the A]as&a Department of Education, tue Field
Training and Service Dureau of the College of Educat1on (University of Oregon)
developed thase tomponents tn supo]ement Units C and E of the Guide for

Planning Educat1ona] Facilities (1976 ed1t1on) The product was to furnish

schoo] districts vith process guidelines for community part1c1pat1on in the
planning of school facilities, part1cu]ar1y small secondary.school facilities.
The product alss was to include reconmended square fbotage guideltnes for
schools ¢f various sizes, including small secondary schog]—facilities.

Prior to drafting the fina]~document tnese procéss guinelines‘were
f'presented to, reviewed by, and comnanted on‘by a panél representing cnncerneq
groups assembled in Juneau by the State Department of Education. The Bureau's
finished draft has been delivered to the State Department of Education'fnr
dup]1cat1on and distribution. | -

. Several basic assumptions were developed by the Bureau and were acceptab]e

to the review panel. These include:

-

1. The development of educational specificatiqns is a pre-designgprocess'
of problem definition . . . and rot a physical facitity design process.

2. FEducational qoa]s as well as tne réiative enphaéis on these edutationa]
goals will not be identical througnout the state .

3. Active lnvo1vement of local tommun1ty representatives is h1gh1y
desirable in the planning process’ of educational specifications.

4. The nrovision in small high schoo]s‘of'programs identicat in.scope
and process to those found in’large high cchools is improSab]e .

and may not be des1rab1; | _ ) b

5. .The estab11shment of setondary education programs in small remote

_commun1t1es w111 require en 1mag1nat1ve search for supplemental:

local resources.

3



6. The educational goal prioritization process as deve]pped by
Phi Delta Kappa is 2 tested and wide]y accepted proc;ss for
citizen involvement. 1
In developing processes for jdentifying educatidna] abalc and prioritizing
educat1ona1 pregrams, the Bureau has ut? ilized port1ons of the Phi Delta Kappa
(P.D.K.) model for deve]op1rg educat1ona1 goals and ob3ect1ves Since s1gn1f1cant
adaptat1ons were made to tne original P.u.K. mater1als, further rcferences to
the Phi Delta Kappa mouel have been omitted from the body of the report.
“The procesces that have been developed are designed to be qelf jnstructional.
-It is anticipated that rural education attendance areas should be able £$ comp]ete]y _
handle the process'by_following the steps outlined in this document. However,
’ éhoﬁld.assistance be needed through an orientation session for proper material -
\

usage, whether on statewide tasis or on a regional basis, a representative of the

Bureau could offer such assistance.
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Throughout this manual reference is made to tokens or discs. The terms
are used inter-changeably to refer to markers or other objects v.ed by
community groups to denote their preferences-in priority ranking of
goals, courses of study, etc. Any small object (beans, coins, etc.)
will suffice for these activities. - o
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IHTRODLCT 10N

Enclosed in this document are four processes wh1ch provide for a maximum
amount of community involvement for use in des1gn1ng and bu11d1ng small second-
ary school facjlities in Alaska. g

These processes will provide'information'to comnunities,vschool districts,
Department of Education, architects and Department of Public Works. The informa-
tion to be developed will 1nc1ude

1. A pr1or1t1zed set of .the commun1ty S educat1ona] goals -- 1nd1v1dua1-.

ized for.each communitys;

& 2. The resources, both physical and human, which currently exist and

¥ St
[

are available for seﬁbndary school use;
3. The numbers of secundany students who could be"enro]]ga in school ’
next year as well as five yeérs—hénce;.and |
4. A prioritized'list of courses which the community desires té have -i

taught in the ‘school;

5. An educational specifications document.

Recommended Personnel and Tasks ' o ; S\\

o

It.is understood_that'schooP districts: are responsible for develop-
ing the background information necessar} for educational specifications. To
.: assiét districts Wﬁth this task, the essential personnel will include:
T. A PrOJect Administrator
An appointed area school district or communxty level schoo!
" administrator.
Task:
A. Adapt the materié] coﬁtainéd in this document for use by each

“community.

9



B. Appoint‘new groups or designate existing groups to serQe as
needed.> ‘

C. Plan and lead the meetings necessary to gathér the informatioﬁ.

D. Compile the completea information into an éducationalepecifi-

cation report for.use'by Department of Education staff, archi-

u
tects and Bureau of Public Works staff.

. Community School Committees (C.S.C.):

The Commun1ty School Comm1ftee is understood to be a small group
of elected community c1t1zens who ass1st and advise the district’

boards. C l

\

Tasks:
A. To assist the proj ct administrator in compiling the necessany
1nformat1on, speciffically: ;j
(1) Goal identif1tat§en:' They will recommend acceptance of
| thé educationé] goals as‘presented, win substitute
;goal statgmentélas was done in Angoon, or will create thgir
own educational goals statements for use with the goals ™
proce;s. |

(2) They wiii follow the process recommended for determining
school enrollment for next year and fivé years hence.

(3) They will, either as an‘independent group or by appbinting
others to assist them, complete the cémmunity resources
1nventory |

B. .They will be part1c1pa1ts in the 1arger community group responsi-
ble for processes of goal setting and course se1ect1on and priori-

tizing.

10 r
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C. . They will be avai]able-for neces%ary consultation with Depart;

ment of Education, architectural or Department of_Pub]ic Works
\ steffs.t
3. " Community as a Whole

This group normally will con;ist of all members of a smaller

community or of representatives.from larger cbmmmmities.’

Tasks:

\A. Tc meet as a group along with the project adm1n1strator to
prioritize eduqat1ona1 goals as presented by the C.S.C. using
the goals process. . .

B. To meet as a group w1th thb appovnted prOJect adm1n.strator and
the C.S.C. to ]ist courses‘of study desired in the new h1gh

school. \

. . : ; '
C. To meet as a group with the project administrator and the C.S.C.

fto prioritize previously identified courses of study.

Task Sequence - - ﬁ - o ' .

The t1me sequence of tasks to be comp]eted and recommended guidelines
regarding t1me necessary to complete each task fo]lows

11.' Appo}nt and brief the project administrator:- ] meeting

2. Identify the C.S.C.: 1 meeting

3a.‘ Accept educational goal statements: 1 meeting'.

b. Write new or adapt available goal statements: 3to 10 meetingé, if

needed.v | ) |
4. Identify available resources: 1lt0 3 meetings

5. Determine enrollment projections: 1 meeting

6. Prioritize educatioral goals: 1 meeting

11
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7. Prioritize courses of study: 1 meeting minimum, 2 meetings maximum.
/ : : '
8. Complete report.for D.0.E.: 1 meeting

(More tnan one task may be completed at a singl~ meeting. )

What Are Educational Specifications?

| o . . . X
Educational specifications spell out what a community wants its school

\ ' T Ve o
to do educationa]]y, so-that the architect can p]an an appropriate physical
structure to facilitate the educat1ona] program spec1f1ed Development of

educat1ona] specifications is a predes1gn process of protlem def|n1t1on

rather than a prob]em solving process.

4

Ah educat1ona1 spec1f1cat1ons document contains an out|1ne of the program

of educat1on p]anned for the students who will use the schoo] lists other !‘
community activities that may be accommodated in the building, considers f -
probab]e future needs% and lists the facilities thought to be necessary to

accommodate these programs.

'Why 6omp]ete Educationat Specifications?

: 1. They involve educators and community representatives ih the defini—

tion of the educational needs.

-

»2.\ They a]]ow-p1anners to better understand the purposes of the schoo].

3. fhey he]p the arch1tect to des1gn a building that fits the educat1ona]
\

needs of the commun1ty .'\‘ ) :: -

4. They help avoid mistakes that are expensive to correct-once construc-

tion is completed.

Whc Should Complete Educationa® Specifications?
;

A substantialrnumher of people need to share in the development .of educa-

tional specdficatiohs. A planning team may consist of two basic groups:

12
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R o~ s .

b L ’ - : . . S

’ 4. those who defite thg school and comnhnity requirements, and

b. <those who deyelop an appropriate building design

'Members of the Requirements Group Could Include:

/ ] teachers , ' E
NG ° , , ] _
- 2 non-teaching staff (caretakers, nurse, social workers, etc.)
“« 3 pr1nc1pa1 R .' j » |

4. schoo] board_ member; ) \; | o
’5 students e | o
6. parents (adv1sory comm1tts; members) -
7. representat1ves of community groups who will be using the bu11d1ng
8. consultants who specialize: 1n building p]ann1ng |

Members of the Building Des1gn Adv1sory Group Shou]d Inc]ude

1."d1str1ct superintendent

the architect \
\’\'

engineers
. technical support staff

State Department of Education (D.0.E.) representative

(o TR € » SRR -~ SRR J0 B

Department of Public Works representative
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SECTION I: PROCESS FOR IDENTIFYING EDUCATIONAL GOALS -

Introductory Statement

The process for identifying community educational goals should reflect the
recognition that each community is an unique sociocultural group made up of
individuals living in a muiti -cultural situation.

Students identify'with and participate to varying degrees in;two”worlds;-
their own traditiona1 cu]ture and the industrialized cu]ture of the 1ower
forty-eight states} One way to facilitate this process 1is through part1c1pa-
tion of community hembers in the identifying and rank ordering of educational
_gop]s. The effectiveness of this process~depends'bn the gUide1ines offered
here as We11 as the‘commitment of . community members who can be enlisted in this
process. In fo]]owing these process guidelines, different outcomes should re-
flect the varying character and needs of each community b

Estabiishing an awareness of community needs is a primary step. The
guidelines offer a process which translates the recognition of needs into

specific educational goals for each community; The guidelines include specific
educational goals which are given as-examples of goals reflecting possible
needs of communities. These prepared goals w2 e uti]ized;'however, the
community may decide upon additional or different educationa1 goa]s

It is difficuit for these gu1delines to take into conSideratipn the dif-

- ferent stages_of~readiness in the various communities. Hopefu]]y, this prob-
lem will be recognized by the leaders responsib]e for imp]ementipg the process.
This wi]i enable a community to select educational goals which reflect its

unique needs.



The materials follow a “goal ranking process" which includes community
invoivement in determining educational goals. The materials are arranged in
seqﬁentia] order. ‘By moving through all of the materials in sequential order,
an} leader wi]]:gain a more complete understanding;of the process.

| Educators are béing offered a process by which the community and students
cén help to identify importéht broad educational goals.

The éim of the process is to involve a Variety of people in determining
a priority for what is educationally important for a local community.

The .original goal identification process‘was developed for this specific
purpose and subsequently was used through the U. S., including Alaska. A
Fpoo]“ of goals is listed on Forms 'IA and 1B thdt will he]p in as;ertaining
local educationq] goals. Within the pool are two sets of goalsz First, the
original eighteen educational goé]s (Form IA), and second, educational goa1sv
as adapted by an Alaskan school district (Form IB).. It is important that these

goals be carefully feviewedL

o1

" Communities often develop their own educational goa]§ by utilizing the

standard educationai goals process.

These goal suggestions may or may not be very helpful. It is necessary
to emphasize the need to determine both community and individual edd;ationa]
goals reflecting fhe locai community needs.l A comnynity's final gaa] selection
may result in one or several of the following possibilities:

1. The eighteen educational goals could be used, although all eighteen

goals may not be appropriate for all communities.
2. An A]askanrcommunity's adapfation of the educational goals may be used..

3. A community may wish tc create its own'goa]s entirely or use some of

the available sugqgestions in combination with Tocally developed goals.
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Afteh considerable testing and severai years' use, it has been found that
eighteen goals are a manageable number to use in this process. After reviewing
che available goals and adding any new goals, tt is recommended that a vi]]ageb
begin the identificatton processAwith about eighteen goals or less. E1ghteen
is not a magic number, but the process is more manqgeab]e.if thé local school’

area begins with that number of goals.

Selection Techn1qyes for Commun1ty Members

N

Following are two posswb]e se]ect1on techn1ques that can be used in a
commuh1ty of sufficient s1ze.
-]\\ Random Selection Plan
_ Definiticn: any selection plan in which the members of the
Committee are selected randomly without prejudice; that is, each
member of ¢ community is a likely member of the Committee (equal
1ikelihood ot selection).

This single plan recommended has been used extensively.

Advantages:
1. A "pure" cross section of the community is more easily
obtained.

2. This plan is the most publicly defensible’

3. Committes membership can be obtained in a relaf1ve1y short
pericod of time.

4. This technique generates positive react1ons from the
community.

Disadvantages:

1. Known opinion leaders in the community may not appear on the
~ Committee.

2. The Superintendent and Board of Trustees have no control of
the Committee composition.

3. The Superintendent and Board of Trustees must work with
"unknown" qualities.

4. The selection of the Committee members takes more personal
effort on the part of the District Administrator.

5. It is more difficult to achieve initial commitment from
community members.

13



2. Unstructured Selection Technique

Defiﬁition: any plan which effective1y results in the initiation
of the goal-setting process without any numerical limitations
placed on participation. fo-

This particular plan is intended for situations in which the
Superintendent and/or Board-of Trustees, believes an open invita-
tion should be extended to a1 citizens residing within the bound-
aries of the district to participate in the identification and
ranking oﬁ the district's educational gnals. There appears to be
only one situation in which this strategy can be employed effec~

tively. This is where the individual school or schcol district
population is small enough to accommodate a New England type cf

"Town Meeting." It is contended’that tiie maximum managea

of a‘"Community‘Committee" is sixty.

_'Advantages:

ble number

< T
\

‘

1. Total community involvement is possible. , \\'
2. This plan is publicly defensible. '
3. Di;semination is accomplished rapidly.

Disadvantages: o _ . !

1. The management necessary to give the group direction is most
difficult to achieve. ST . : o

Committee membership may be unstable.

Communication and articulation can be most difficult to

achieve. 5 : -

Town qeetings often become forums, not working committees.

Continuity of committee work is .more difficult to maintain.

The general tone of the.town meeting may tend to lead to -

factionalization and not consensus and direction.

o 2.
i - 3.

[« 2 O 10

It is sugéested that a small group be convened to work together in'fiha]iz4.‘
ing theleducatiqna1 goalslforbthisbprocess.‘ The small group cou1q iﬁc]ude;
other educators, commun{ty members;,and/or_;$udents. Once tﬁé educational
. goals have been identified, the community raﬁking_process'can begin. Be sure

‘ tq go through all the materials tofbeCOMe com#ortableiwith &he process.

Goals of Education (IB)

" Alaskan community goals. Many of these are identical to the educa-

tibna] goals while others are modified in terms of descFiptors, and still

" others are new.

19




" Modified or new gozls are preceded by an a: erisk (*).

GOALS!

As a result of schooling, each student should:

*1. Accept the respon51 bilities of c1t1zensh1g

1A
1.2

‘Respect pub11c and private property

Respett the rights and opinions of others.

Conduct rational and 1nformed discussions of controver§1a1
issues. . j

{
i

. .f
Develop competencies to acquire, organiz: and c]ar1fy issues.

Demonstrate a comm1tment to the r1ght of self- determfnat1on
for a]T persons

Participate in commun1ty, state, and national government

i

*2. 'Rec;gn1ze the va]ue of the Tand in. preserv1ng the community identity,
trad1t1ons, and lifestyle.

-2.1-

2.2
2.3

Develop an understanding of the chara‘ter1st1cs cf land

ownership. -
Develop an understanding of what is meant by aberigina] title.

Develop an understand1ng of the h1stor1c foundat1on of claims
to land rights.

3. Develop character and self- respect

3.1

3.2

3.3

3.4

\
Develap moral responsibility and a sound ethical and moral
behavior.

Develop the student's capacity to discipline himself to work, -
study, and play constructive]y

Develop a moral and eth1ca1 sense of va]ues, goa]s, and
processes of free society. ‘

Develop standards of personal character and‘ideals.

]These goals have been adaptedtby Angoon, Alaska.
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4, Acquire bas%c skills anc¢ knowledge in reading, writing, computing,
- Tistening, speaking, and analyzing..

4.1 Develop ability to communicate ideas and feelings
effectively. '

4.2 Develop skills in-oral and written English.

*5. Develop pride in and understanding of community prehistory,
history, and culture..

‘5.1 Develop a knowledge of community -language, art, music,
- dance and folklore.

5.2 Develop an understanding -of community social organization
and structure. ' '

5.3 DeVe]op a knowledge of the community's basic subsistence
pattern of fishing and hunting. .

6. Respect and get along with people whon he/she works and lives.

6.7 _Devé]op reépect for’the'worth and dignity of individuais.

6.2 Devé]bp respect for individual worth and understanding.of
minority opinions and acceptance of majority decisions.

6.3 Develop a cooperative attitude towardlliVing and working
with others. : - - '

’

- 7. Develop a desire for learning now and in the future.

7.1 Develop intellectual curiosity and eagerness for lifelong
learning. : ' '

7.2 Develop a positive attitudé toward'learning.

7.3 Develop a positive attitude toward continuing independent
education. ’
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10.

1.

Develop pride in work and a feeling of self-worth:

8.1 Devetop a feeling of student pride in his achievements
: and progress. L

8.2 Develop self-understanding and se]f-awéfenessl

8.3 Develop the student's feeling of positive se1f-
worth, security, and se]f—as;Uranté. o

Gain a general education.

+9.2 Develop a fund of jnformqtﬁon;and Eoncépté.

9.1 Develop bacﬁground and skills in the use of numbérs,
natural sciences, mathHematics, .and social sciences.

9.3 Deve]op'speciq1'interests and abilities.
A g

Understand and préctice>the skills of family living.

10.1 Develop Qnderstanding of the principles of 1iving
in the family group. : - ,

10.2 Develop attitudes leading to!a;ceptahce_of‘rESpon-"
sibilities as‘fami]y members. g i

. 10.3 Develop ar awareness of futuré'fam11y résponsibi]ities

and achievement of skills in orenaring to accept them.
\ Y : '

Learn %o examine and use information.

11.1 Develop ability to examine constructively and crfatiVe1y.
11.2 Develop ability to use scientific methods.
11.3 Develop reasoning abilities.

11.4 Develop skills to think and proceed Jogically.



~12. Be a good manager of'mdney, property, and resources,
12.1 Develop an understanding of economic principles and
© responsibilities. . -
12.2 Develop ability and understanddng in personal and
corporate buying, selling, and investment.
12.3 Deve]ob skills in . sagement of natural and human
resources and the environment.
13. Practice and understand the ideas of hea]th and safetx
13.1 Estab11sh an effect1ve 1nd1v1dua1 physical f1tness
: program. )
13.2 Develop an understand1ng of good phys1ca1 hea]th and .
. well being. . ‘
13.3 Establish sound person¢” health habits. .
o | SRR _
3.4 Develop a concern for pub!ic‘health and safety.
14, Respect and get a]ong w1th people who think act, ‘and dress :
d1fferentlz | _
14.1 Develop an understand1ng of other peop]e and other
' : cu]tures .
14.2 Develop an understanding.of bo]itica], economic, and
socia] patterns of the rest of the world. .
14.3 Develop awareness of the 1nterdependence of races,
creeds, nations and cultures.
14.4 " Develop an awareness of the processes of group
relationships.
15. Develop skills to enter a specific fie]d of work.

15.1 Develop abilities and sk1lls ‘needed for immediate
employment.

Y

15.2 Deve]op an awarenesé of opportunities and requirements
to a specific field of work. .

15.3 Develop an appreciation of good. workmanship.

/
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16.

17.

8.

19.

\

\

Gain inforwation needed to make job select1ons

16.1
16.2
16.3

Learn

Promote se1f—understand1ng and self-direction in
re]at1on to student's occupat1onal 1nterests

Develop the ab1l1ty to use .nformat1on and counsel1ng
services re]ated to the select1on of a job.

Develop a knowledge of specific 1nformat1on about
a part1cular vocat1on

place.

about and try to understand the cha;ggs that take
in the world. .

17.1

17.2

17.3

Understand and practice democratic ideas and ideals.

Develop ab1l1ty to’adjust to the chang1ng demands
of society. -

-DeveIOp an awareness and the ability to adJust to a

changing world and its problems.

:Deve]op understanding of the past, identify with the

present, and the ability to meet ;he future.

>

Develop loyalty to democratic ideals.
Develop patriotism and loyalty to ideals of democracy.

Develop knowledge -of the rights and privileges 1n

Develop an understanding of our heritage.

Dévelop ability td use leisure time productively.

Develop a positive attitude towdrd participation
in a range of leisure time activities -- physical,

18.1
18.2
18.3
our democracy.
18.4
Learn hov to usevléﬁsurg,time.
19.1 ‘
19.2
1ntellegtual, and creative.
-19.3

Develop interests which will lead to wise and
enjoyable use of leisure time.
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20. Recogn1ze and value ach1evements in art, mus1c, drama,
. 11terature, aﬁa'arch1tecture

20.1 Develop abilities for effective expression of ideas
and cultural appreciation (fine arts).

20.2 .Cu]tivate appreciation for beauty in various forms.

g ~20.3 Develop créative self-expression through various
media (art, music, writing, etc.)

20.4 Develop special talents in music, art, 11terature,
and languages. ‘

Directigns for Administering the GoaT Rankihg Proéess
" In order to simplify the ‘goals and object.i.\:/‘e's process, the traditional

educational goals directions for implementation have been conéo]idated. ‘fhe
directions isb]ate and describe steps for implementation in the fo]]owing '
}'aréas: ] | -

A. 'Essent1a1 Mater1a1s

B. Directions for Ind1v1dua1 Members

C. Directions for Small Group

D. Déta Interbretation
- When -implementing the goal identificationjprocess{ the designated leader should

use the following directions: '

" A. Essential Materials \ | - . -

!

Each person should have the following items:

1. two disp]ay sheets (Form IC) containing a total of 18& goals (or
number you have iqentified) in no particular order.

a. If the goals being used are not the'same as the 18 educational

goals then new dispa]y sheets mugﬁ be mdde (Form ID).
2. a set of tokens. These tokens represent your Yesources for fhe
activity. (Tokens total 2.5ltimes number. of, goals. )
e.g. ]8ygoa15 x 2.5 = 45 tokens
20 Qoa]s x 2.5 = 50 tokens
29
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4,

pencils

sufficient copies of each of the'fo1lowing:

a. display sheets (one per participant) (Forms I€ or 1D)

b. individual goal rating sheets (one per participant) (Forms IE or

c. directions for small groups (one per four pa?tigipdnts) (FonﬁéLIGw

or IH)

d. small group ratihg sheets (one per fpur participahts) (Forms II

or I3) o _ = .

Directions for Individual Members /

When conduct1ng the goal 1dent1f1cat1on process, the leader will

read aloud the following directions:

1.
2.

Read each of the goal statements.

After reading each goal statement p]ace a token in the column
labeled 1 besidc each of the 18 goa] statements on the d1sp1ay

sheet (Form IC). Each token has a value of 1 point. You can remove
6ne (1).of the placed toKens later if you destre.

-

Reread goal statements. For more important goals place a second

token in the column labeled 2.
Read the goal statements that have two (2) tokenc beside them. For

those goals you believe -to be much more important than others, place

~a token beside them in. the column labeled 3.

Read the goal statements that have three (3) tokens beside them.
For those goals you believe to be much more important than others,

p]ace a token beside them in the co]umn labeled 4.

Read 'the goal statements that have four (4) tokens bes1de them

3

»
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For those goals you believe to be much'more‘gmportant then others,

place a token teside them in the coTumn labeled 5.

e 7. You mey now move tokens_es yéu want but your fina]»disp]ay sheets
must be as fo]]ows:. | | |

a. all toﬁehs used s

b. not all goa]_statements need a token

c. 1 goa]Istaiement has 5 tokens

o

d. must be horizontal sequence with no spaces bj;yeen tokens
8. Transfer the total number of points for each goa

to the Individual
v " Goal Rating Sheet (Forms IE or IF).

9. Leave your goal sheets at ydur positions.

C. Directions for Small Group
. 1. Divide into groups of four. Each group member should take the
.Individua1 Goal Rating Sheet (FormAfE)‘which he/she has just
completed.- - | | ‘
. 2. Add the four individual scores-for each goal. Secure an average
scoreigx,us1ng the Chart of Averages (Forms 16 or IH). |
3. ‘Use the Small Group Mathematical Averages Sheet (Forms IG or IH)
to record averages.

4. MNow debate or challenge each goa] score for your group.” The group

must agree on a score for each goal. Re-enter your final agreed-'f
upon group score on the Small Group Rat1ng Sheet (Forms II or IJ)

D. Data Interpretation

The group leader will use the data interpretation material to .convey
results to thevcommunity. ' ‘
The community data (Forms IK or.IL) examines goa1s with respeCt to

group scores and rank order from most “important to least important.
) 27
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b3 ’

when interpreting, keep ‘the following p01nts “in mind:

1.

The average Sfore goal ratings are caicu]ated by adding the smai]
group consensus goal ratings (Columns A-0) and dividing by the
number of ~groups (Forms IM or IN). |

The average score goal ratings are then used to p]ace the goals

in a priority ranking order (e.g., 1 - 18) of most important goal

to 1east 1mportant goal.: !

In 1nterpret1ng the 51gn1f1cance of ‘average scores (1 above) reiative'
to rankings (2 above), review the difference of average goal scores
between one ranking as compare to another. For instance; whiie'one“
goal may be ranked first with an average score ef 4.7, andtﬂEr_goal
ranked fifth may hage an average score of 4.4, The difference in
ranking {1 to 4)“does not seems as significant when compared to the
difference between the average sceres.(oniy 0.3). _

In addition, when interpreting the difference between average scores,
the variance (indicated by the 52 Column) W111 give an indication
whether there was considerable agreement among the small groups

(1ow numericai value) or disagreement among the small groups (high
numerical vaiue). ‘ ‘ '

SUMMARY: |

FOLLOWING THE COLLECTION OF THE DATA, RECORD THE GOALS IN'PRIORITIZED
ORDER ONTO THE INFORMATION SUMMARY DOCUMENT 1, A-G. |



EARN HOW TO BE A GOOD CITIZEN ]

“Develop an awareness of civic rights and responsibilities.
"Develop attitudes tor productive citizenship in a democracy.
< Develop an atttude of respect for personal and public property.

Develop an understanding of the obligations and responsibifitic :
ot citizenship. . .

EAI@N HOW TO RESPECT AND GET ALONG WITH PEOPLE W~."

HINK, DRESS AND ACT DIFFERENTLY

; Develop an appreciation for and an understanding of other people and

_ other cultures.

. Develop an understanding of political, economic, and social patterns
of the rest of the world.

.. Develop awareness of the interdependence of races, creeds, nations
and cultures. - .

. Develop an awareness of the processes of group relationships.

EARN ABOUT AND TRY TO UNDERSTAND THE CHANGES

HAT TAKE PLACE IN THE WORLD .

. Develop ability to adjust to the changing demands of society.

. Develop an awareness and the ability to adjust to a changing world

. and its probiems.

. Develop understanding of the past, identily with the present, and the
ability to meet the future.

IEVELOP SKILLS IN READ.ING.'VIRI'HNG. SPEAKING AND LISTENI-IG

. Develop ability to communicate ideas and feelings etfectively.
. Develop skilis in oral and written English.

hDERSTAND AND PRACTICE DEMOCRATIC IDEAS AND IDEALS

.- Develop loyalty to American democratic ideals.

. Develop patriotism and loyalty to ideas-of democracy.

. Develop knowledge and appreciation of the rights and privileges
in our democracy. :

. Develop an understanding of our American heritaga.

v

RN HOW TO EXAMINE AND USE INFORMLTION
; Develop ability to examine constructively and creativeiy.
Develop ability to use scientific methnds.
 Develop reasoning abilities.
. Develop skilis to thi:ik and proceed iogically.

RSTAMD AKD PRACTICE THE SKILLS OF FAM.LY LIVING

.. Develop understanding and appreciation of the principles of IHving

in the lamil{g roup. ’ )

> Develop attitudes leading to acceptance ot responsibilities as tamily
- members

'Develop .1 awareness of future family responsibilities and

> achievement of skills i preparing to accept them.

,

RN TO RESPECT AND GET ALONG WITH PEOPLE

TH WHOM WE WORK AND LIVE -

. Develop anoreciation and respect for the worth and dignity ot individuais.
. Deveiap respect tor individual worth and understandiag o minority
_opinlons and acceptance of majority decisions.

. Develop a cooperative attitude toward living and working with others.

VELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK

. Develop abifities and skills needed for immed.ate employment.
Develop an awarenets of opportunities and requirements related to
Q- Jeific tield of work.

E lCﬂop an appreciation of géod workmanship. ‘ 2 4

[ e

" EDUCATIONAL GOALS

¢ * These are not in any order of importance., e

" pniDelta Kappa.inc..P.0. Box 789, Bloomington, Indiana 47401 EG Form4

LEARN HOW TO BE A GOOD .MANAGER OF MONEY, PROPLUTY

AND RESOURCES . . .

A. Develop an understanding of economic principles and responsibilities.

B. Develop ability and underst.~*}_ in personal buying, seiling and
investment. ' )

C. Develop skills in maneosaaist gi natural and human resources and
man's environment. '

—
~—

DEVELOP A DESIRE FOR LLEARNING NOW AND IN THE FUTURE

A. Develop Intellectual curiosity and eagerness for litelong learning.

B. 'Develop a positive attitude toward learning. .

C. Develop a positive attitude toward continuinyg independent education.

LEARN HCW TO USE LEISURE TI!ME

A. Develop ability to use leisure time productively.

B. Develop a posrtlve attitude toward particlpation in a range of leisure

. time activities—physical, inteliectuai and creative.

C. Develop appreciation and interests which will lead to wise and
enjoyable use of leisure tima. ’

PRACTICE AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETY
A. Establish an ettective individual physical fitness progrem,

B. Develop an understanding of geod physical health and well being.

C. ».8tablish sound personal health habits and intormation.
D..Develop a concern for public health and satety.

!

APPRECIATE CULTURE AND BEAUTY IN THE WORLD

A. Develop abilities tor effective expression of ideas and cultural
appreciation (fine arts). . e

B. Cultivate appreciation for beauty in vatious forms.

C. Develop creative self-expression through various media (art, music,
writing, etc.). ’ . :

D. Develop special talents in muslc, art, literature and foreign languages.

L
GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS
A. Promote selt-understanding and self-direction in retation to student's
occupationai interests. :
8. Develop the ability to use informatlon and counseiing services
related to the selection of a job. .

C. Develop a knowledge of specific Inlorma,tlon' about a particular’vocation.

DEVELOP PRIDE IN WORK AND A FEELING OF SELF-WORTH :

A. Develop a teeling of student pride in his achievements and progress.

8. Develop self-understanding and seif-awareness. :

C. Dévelop the student’'s tesiing of positive selt-worth, security, and
aalf-assurance. -

DEVELOP GOOD CHARACTER AND SEL'F-~RESPEC"r

. Develop morai responsibiiity and a sound ethical and morai behavior.

B. Develop the student's capacity to discipline himself to work, study,
and play constructively. -

C. Develop a moral and ethical sens2 of values, yoals, and processes of

D.

>

free society. .
Develop standards of personal character and ideas.

GAIN A GENERAL EDUCATION .

A. Develop background and skilis in the use of num»ers, natural sciences,
mathematics, and social sciences.

8. Develop a fund of information and concepts.

C. Develop special interests and avitities.



A OBJETIVOS EDUCACIONALES o | _-//

*Estos objectivos no estdn en ningun orden de importancia.

. - hY
APRENDER COMO SER UN BUEN ADMINISTRADOR DEL TIEMPO

L PRENDER A SER. UN BUEN CIUDADANO
DEL DINERO, PROPIEDAD Y RECURSOS. A N N f
- A, Desarrollo de una conclencia de responsabilidades y derechos c vlcot
A. Desarrolio de una comprensidr de los principios econémicos y Desarrollo de las actitudes de ser un cludadano productivo en una
responsabilidadss. democracia.

B.
B. Desarrollo de uha habilidad y conocimlento de lag compras venta ¢ C. Desarrollo de una actitud de respeto por la propxedad pdblica y pors
‘inversiones personales. D.

Desa omprensid obligaciones y responsabilidade
C Desarrollar habilidades en la admlnistracadn de recursos naturales, d:ci:::;:!::: una comprensicn de las oaci y respo I
-humanos y medio ambiente. . - : '

: . APRENDER COMO RESPETAR Y LLEVARSE BIEN CON GENTE.
DESARROLLAR EL DESEO DE APRENDER AHORA Y EN EL FUTURO QUE PIENSA. ACTUA Y VISTE DIFERENTE

A. Dess;arrdollo deléx:a curiosidad intelectuai y anhelo de aprender todo el . A. D%??a"so:::'g;a‘;m apreciacién y una comprensidn de otra oente
resto de su v .
B. Desarrollo de una-actitud posltiva hacia ef aprendizaje 8. re:tao":;:om?;l;: comprensidn po!ftica, econémica y social de!,
L. eDe"s’g;rol:‘%&?‘&na actitud positiva hacia una educacidn continua C. Desarrollo de una conclencia de independencia entre las razas, credos
pe naciones y culturas.
D. Gesarrolio de una conciencia de los procesos de relaciones en Qrupo.
k]
' : . APRENDER Y TRATAR DE ENTENDER LOS CAMBIOS QUE
APRENDER COMO USAR SUS HORAS LIBRES : OCURREN EN EL MUNDO
A. Desarrollo de la habilidad de usar productivamente el tiempo libre. A. Desarrollo de la habllidad de ajustarse a los cambios y 1emandas do
B. Desarrollo de una actitud positiva hacia ia participacidn en las la sociedad.
_actividades libres tisicas, intelectuales y creadoras. B. Desarrollo de ung conclencia y de una.habllidad para alustarse a Ios
. Desarrollo de una apreciacldn y de unos intereses los cuales guiaran - problemas de un mundo en continuo cambio.
sabia y agradablemente al uso del tiempo iibra. , C. Desarrcilo de una comprensidn del pasado, una Idemlllcaclén con ',' '

presente y la habilidad de afrontar el futuro.

N
\

-~ . \,

PRACTICAR Y ENTENDER LAS IDEAS DE SALUD Y SEGURIDAD - " DESARROLLO DE HABILIDADES EN: LECTURA, ESCRITURA,

A. Establecer un programa efectivo para {a buena salud individual. . ORATORIA M SABER ESCUCHAR .
B. Desarroiio de un entendimiento de una buena salud y bienestar, A. Desarrollo de una habitidad de comunicar ldeas y sentimientos *
C. Establecer un sentido de hébitos higiénicos e lntormacldn ’ ’ eficientemente. . . -
. D. Desarrolio de un interés por la saiud y seguridad publica. B.- Desarrollar |a habilidad de hablar y escribir el Ingiés.
s

APREC‘!ACION OE LA CULTURA Y LA BELLEZA EN EL MUNDO ’ TICAS
A. Desarrollg de habilidades para una efectiva expresién de ideas y . COMPM:NDER hf PRACTICAR IDEALES E IDEAS DEMOCRA CA

apreciacion cuitural (bellas artes). A. Desarrollo de una tealtad hacia los ideales democrdticos de América.
B. Cultivar una apreciacién por lo bello en todas sus formas. B. Desarrollo del patriotismo y lealtad hacia las |deas democrdticas.

C. Desarrollo de una expresidn creativa propla a travéz de varios medios: C. Desarrollo del conocimiento y afreclacldn de los dereéhoa y
(arte, mdsica, escritura, etc.). . rivilegios de nuestra democrac
D. Desarrlollo de talentos especlales en misica, arte, literatura, y Ienguas D. sarrolio de una comprensién de nuestra herencla amerlcana.
extranjeras. :
. .CONSEGUIR LA INFORMACION NECESARIA PARA PODER b RENDER COMO ¥ USAR INFORM ST T
R ECCION AT TRABA DS ~ APRENDER R COMO EXAMINAR ¥ USAR NFonMAméN
A, Desartollo de una habilidad.en saber examinar constructlvamente
A. Ptomover una comprenslon y direccidn de sf mismo, en relacién con creativamente.
los inteieses de ocupacidn del estudiante. B. Besarrollo de una hatllidad en el uso de métodos clentlﬂcos
8. Desarrojllc df una h:bilndad Ipara |el u? d: los servllcios de Informacidn C. Habilidad del desarrollo de razonamiento.
consejo relacionados con la seleccidn de un empieo
C. Besarrollo de un conocimiento de informacién especifica acerca de D. Destreza y desarrollo de pensar y proceder Iéglcamdme.

una vocacidn en pariicular. E
. gy
: . COMPRENDER Y FRACTICAR LAS DESTREZAS CE UNA
DESARROLLO DE UN ORGULLO EN EL TRABAJO, LO MISMO QUE EL M N

VIPA FAMILIAR f
SENTIMIENTO DE SUS PROPIOS MERITOS

- . A. Deserrollo de una comprensién y apreclacldn de Iqs principlos
A. Daesarrollo en el estudiante, de un sentimiento de orgullo por sus de vivir en el grupo familiar.

forgos y progresos. ' B. Desarroilo de actitudes hacia la aceptacldn de reSponsabllld&des
B. Desarrcllo de una comprension de sf mismo y de su propia conciencia. - como miembros de familia.
C. Desarro!io en el estudiante los santimientos de su propio y positivo C. Desarrollo de una conclencla de las responsabilidades futuras de la
valor, seguridad y confianza en si mismo.

tamilia y logro de destrezas para prepararlos aceptar dichas

b ' respomabilldade

" DESARROLLO DE UNA BUENA PERSONALIDAD Y RESPETO : ‘ ’

POR S MISMO ) APRENDER A RESPETAR Y LLEVARSE BIEN CON PERSONAS
A. Detar-ollo de una responsabilidad moral, asi como un buen juicio CON LAS QUE TRABAJAMOS Y VIVIMOS /
tico y una conducta morai. A. Dasarrollo de una aprsciacién y respeto por ei valor y dignidad del ,
B. Desarrollar ia capacldad del estudiante. a una disciplina constructiva : Individuo.
hacla el:trabajo, estudio y juego. B. Desarrolio del resreto por el valor del individuo. Una comprensidn de

C. Desairollo de una moral y de un sentido etico de los valoes, metas y la minoria de opiniones y una aceptaclon de ia mayoria de dicisiones.
N8 el pruceso de una sociedad libre. C. Desarrollo de una actitud cooperativa, hacia la vida y trabajo con otrof

D. Desurrollo de un modelo de caracter personal e ideas. - -

A DESARROLLO DE HABILIDADES PAR ENTRAR EN CAMPOS
OBTENER UNA EDUCACION GENERAL . DE ‘?RABAJC?ESPEC Ficos A
_A. Desarrollo de un conccimiento y de un entrenamiento en el uso d2 los
Bdmeros” ciencias naturales, matemétidcas y ciencias sociales. A. B‘ﬁ:ﬂ::!’o de habilldades y destrezas necesarias para un trabajo
esarrollo de un sentido de |n|orrnam n y conceptos. B. Desarroliar una conciencia de o
. portunldades y requisitos ‘relacionados
\) Nesarrollo especial de intereses y haoilidades. d 0 _ con un campo de trabajo en especifico. )

E MC C. Desarrollar una apreciacién de una buena mano de obra.

PAruntext provided by enic [
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uN lNFORMATlON NEEDED TO MAKE JOB SELECTIONS
. Promote self-understanding anu self-direstion In relation to student's

: ogcupational interests.
,. Davalcp the abllity to use information and counseling Services

*"gelat+=d o ths selection of & job.

v Deveiop 8 knowledge of specific information about a parlicular vocation.

-

BVELOP PRIDE IN WORK AND A FEELING OF SELF-WORTH

, Deyelop a fesling of student-pride in his achievements and progress,

,» Develop sell-undefslandln? and self-awarsness.

, Davelop the student’s lesling of positive seil-worth, security, and
self-assuranco.

EVELOP GODD CHARACTER AND SELF-RESPECT '

» Develop moral responsibliity and a sound etiiical and moral behavior.
. Develop the student’s capacity to discipline himself to work, study,

. and play consinctivaly.

'» Develop a moral and ethical sense of values, goals, and processes of
. fres soclaty. . o

1. Develop standards of parsonal cheracter and ideas.

N A GENERAL EDUCATION

Develop background and skills in the use of numbery, natural sciences,
mathemaiics, and social sciances. :

Dovalop a tund of Information and concepls.

'. Develop special interests and abilities.

EARN HOW TO BE A GOOD CITIZEN

. Develop sn awareness of clvic rights and responsibililies.

. Davelop attitudes for productive citizenship in a democracy.

. Devalop an,attitude of respect for personal and public property.
. Develop an understanding of the obligations and responsibilities
. of citizenship.

ARN HOW TO RESPECT AND GET ALCNG WITH PEOPLE WHO
HINK, DRESS AND ACT DIFFERENTLY R ) ' -
vetcp an appreciation for and an understanding of other peoplo and
. othier cultures. ' . .

. Develop an underatanding of political, economic, and soclal patterns

. o1-the rest of the world. .
Develop awareness of the interdependence of races, creeds, nations

_-and cullures. .
- Oevzlop an awareness of the processes of group relationships.

RN ABDUT AND TRY TO UNDERSTAND THE CHANGES
AT TAKE PLACE N TPE WORLD

{" Davalop ability to adjust to the changing damands of soclety.
. Davelop an awareness and the ability to adjust 10 a changing world

- and its problems. .
. Develop uncerstanding of the past, Identify with the present, and the

" abitity to meet the future.

VE\.OP SKILLS IN READING, WRITING, SPEAKING AND LISTENING
. Dsvelop ability to communicate ideas and fevlings effectively.
, Davelop skills in oral and written English,

T
v

DERSTAND AND PRACTICE DEMCCRATIC IDEAS AND IDEALS
. Develop loyally to American democratic Ideals.

Davalop patriolism and loyalty toideas of democracy.

"Develop knowtedge and appreciation of the rights and privileges

in our democracy.
, Develop an undesstanding of our American heritage. -

H~g ow_in any rank order
ERIC simitar .or sub-

Waod s carefully '

31

3. Transfer your score to the "Individual Goal Rating ‘Sﬁeet"'




_ GOALS _

mN HOW TO EXAMINE AND USE INFORMATION

L Develop ability to examine constructively and creatively.
K ‘Develop ability to use scientilic’methods.

3. Develop reasoning abilities.

). Develop skilis 1o think and proceed logically.

3 R e ..
INDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING
\, Develop undersianding and appraciation of the principies of diving
i the lamllr group. -

}.. Develop attitudes leading to acceptance of responsibilities es tamlly -
|, members. !

B. Develop an awarenass of future famlly resporsibilities and

* schievement ot skills in preparing to accept them.

EARN TO RESPECT AND GET ALONG WITH PEOPLE
NTH WHOM WE WORK AND LIVE
. Deveiop appreciation and respect 13r the worth and dignity of indlviduals.
. Deveiop regpect for individual worth and understanding of minority
opinions and acceplance of majority decislons.
poyelop a cooparative attitude toward ilving and working with others.

EVELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK

. Develop abilities and skills needed for immediate employment.
_Develop an awareness of opporlunities and requirements related to
& specilic tield of work. '

. Develop an appreciation of good workmanship.

ND RESOURCES

. Develop an understanding of ecor.omic principies and responsibilities.”
Develop ability and understanting in personal buying, selling and
investment. : : - . i

5. Dovelop skilis in management of natural and human resources and

man°s eavironment. ' ‘

EEARN HOW TO BE A GOOD MANAGER OF MONEY, PROPERTY

DEVELOP A DESIRE FOR LEARNING NOW AND IN THE FUTURE
Develap Intellectual curiosity and eagerness tor Iitelong learning.
. Develop a positive attitude toward learning. : .
5. Develop a positive attitude toward continuing independent education.

)

LEARN HOW TO USE LEISURE TIME

n'-. Develop a'blm{ to use leisure time productively. :
. Develop a positive altitude toward participation in a range of inisure

time activitis—physicel, intellectual and creativa. .
P. Develop appreciation and interests which will. jead to wise and

i

enjoyable uss of leisure time. °

RACTICE AND UNDERSTAND THE IDEAS OF HEALTH AND SAFETV
. Establish an eflective Indivicual physical fitness program.

‘Develop an uncerstanding of good physical health and weli baing.

. Establish sound personal health habits and information. ’

; Develop a concern for pub'ic health and safety.

PRECIATE. CULTURE AND BEAUTY IN THE WORLD
Develop abilities for elfsctive expression ol ideas and cultural
appreciation (tine arts). .
, Cultivate appreciation for beauty in varlous forms,
Develop creative self-expression through various media (art, music,

 writing, etc.). - . .
. Develop special talents in music, urt, Hterature and foreign languages.

E}ﬁig;simjlarior sub-

nﬁs qdw in any rank order - 3. Transfer your score to.the "Individua}_60a1 Rating,sheet“-
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INDIVIDUAL GOAL RATING SHEET

Instructions: Place the total number of po1nts (red d1scs) yﬁﬁigave to each of. the
: goals on your d1sp]ay board in the b]ank space ound next to each of "
the goals an this page. . ;

p ) M'y
Individual (Optional)
. ~ Score for  Our Small
Goa]s o o : - : Each Goal  Group Score

LEARN HOW TO BE A. GOOD CITIZEN

LEARN HOW TO RESPECT-AND GET ALONG WITH PEOPLE NHO
THINK, DRESS AND ACT DIFFERENTLY :

" LEARN ABOUT AND TRY TO UNDERSTAND THE CHANGES TNAT
TAKE PLACE IN THE WORLD ’

DEVELOP SKILLS IN READING NRITING SPEAKING AND -
LISTENING

UNDERSTAND AND PRACTICE DEMOCRATIC IDEAS AND IDEALS

LEARN HOW TO EXAMINE AND USE INFORMATION

UNDERSTAND AND PRACTICE THE SKILLS OF FAMILY LIVING

LEARN TO RESPECT AND GET ALONG WITH PEOPLE WITH
WHOM WE WORK AND LIVE

DEVELOP SKILLS TO ENTER A SPECIFIC FIELD OF WORK

~ _LEARN HOW TO BE A GOOD MANAGER OF MONEY, PROPERTY
AND RESOURCES

DEVELOP A DESIRE FOR LEARNING NOW AND-IN THE FUTURE
- LEARN HOW TO USE LEISURE TIME

PRACTICE AND UNDERSTAND THE IDEAS OF HEALTH AND_
SAFETY

APPRECIATE CULTURE AND BEAUTY IN THE WORLD-

GAIN INFORMATION NEEDED TO MAKE JOB SELECTIONS

DEVELOP PRIDE IN NDRK AND A FEELING OF SELF-WORTH
DEVELOP GOOD CHARACTER AND SELF-RESPECT H

GAIN A GENERAL EDUCATION

31 o
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DIRECTIONS FOR INDIVIDUAL MEMBERS OF THE
REPRESENTATIVE COMMUNITY COMMITTEE

Directions e

1.

2.

3,

10.

11.

12,

13.

*Those Committee members who have developed goals in add1t1on to the original 18 goals must inform the program

'd.: It is not necessary for a goal statement to have a red disc beside it.

Make sure your macer1als 1nc1ude the following items: .
(a) Display Board; (b) E1ghteen (18} cards containing goa] statements; (c) A set of fifty (50) red colored discs

Note: "“Punch out 45 of the red discs contained on the card (leave five (5) discs on card).

Read each of the green Goal Statement Cards. As you examine.each Goal Statement carefully, read the similar ;
goals associated with :t. The similar goals lisied under eack”of the Goal Statements are 1mp0rtant for under-
standing the Goal Statement. As you read each card, ask yourself .

HOW IMPORTANT IS THIS EDUCATIONAL GOAL FOR OUR SCHOOL SYSTEM?

Separate each goal statement card from the sheet and place on the Display Board in the space in the column
labeled "Goal Statement." The order in which you place the cards on the board is not important. There is one
space for each card. '

Place a red colored disc in the column labeled #1 beside each of the 18 goal statements. 'Each disc has & value
of 1 point. . : - -
Reread the goal statements. For those goals you believe to be more 1mp0rtant place another red disc bLside ‘
each in the column labeled #2.
Read.the goal statements that have two (2) red discs beside them. For those goals you believe to be much more
important than others, place a red disc beside them in the column labeled #3.
Read the goal statements that have three (3) red discs beside them.- For those goals you believe to be much
more important than others, place-a red disc beside them in the column labeled #4.
. : , . ‘

Have you used all of your red discs?

If not, continue on to direction #9.

If,yes, see direction #10. -
Read the goal statements which have four (4) red discs beside them. For those goals you believe to be of ex-
treme 1mp0rtance, place a red disc bes1de them in the column labeled #5.

Review your Display Board and keep in mind the following:

a. ANl 45 red discs must be used (each disc‘has a value of 1 point).

b. At least one geallstatement must have five (5) red disee (5 points) beside it.

c. A maximum of five (5) red discs (5 points) is allowed for any one goal statement.

e. In the event you wish to rearrange your display board, you may add ‘or remove red discs (points) from the
goa] statements (remembering that dlScS must a]ways be in horizontal sequence with no ‘'spaces between discs)

Transfer the total number of points for each goal to the goal sumnary sheet. IT IS IMPORTANT TO NOTE THAT
THE GOAL STATEMENTS FOUND ON YOUR INDIVIDUAL GOAL SUMMARY SHEET ARE IN RANDOM ORDER AND WILL NOT MATCH THE ~
ORDER IN WHICH YOU PLACED YOUR GCALS.

During the next few minutes you will be given a card assigning you to a small group (4 persons). After refresh-
ments, you will be working with your group in arriving at a consensus on a single display board.

Leave your display board at your position. Take the direction sheets to your small group meeting.

i

moderator at the beginning of the meeting for additional directions.

ERIC .

Aruitoxt provided by Eic:

. . / ’
/

.Pht Delta Kappa, Inc. P.0. Box 789, Bloomington, Indiana 47401 EG FORM 11
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INDIVIDUAL GOAL RATING SHEET

Instructions: Place the total number'of points {red discs) you ‘gave to-eahh of ”
the goals on your display board in the blank space found next to each of the
goa]s on this page. . ’

Wy .
Individual (Optional)’
score for y Our Small

Each Goal  Group Score

5

REMEMBER YOU WilLi NEED THIS SHEET FOR YOUR SMALL GROUP MEETING'




DIRECTIONS FOR SMALL GROUP

. Round h

MATHFMATI(AL SUMMARY SHEET FOR GROUP’............. S P PP

Group Number of people

Small Group: The group should have one (1) dlspla) board, eightcen (18) goal statements a set of
red dnsu and a mathematical summary sheet with several attached pages.

1

a. - There are four (4) Committee Members assigned to each group
b. Each group will select a group lcader.
- : “c. The primary task for each greup is to attempt to reach a- “consensus score” for each
goal statement. - . -
- d. The small group meetings will have two *‘rounds.”’ N
Round 1:. The major task of this round is to cbtain a mathematical average for each of
the goal statements.
! . “ ’
Directions:

1. Read thc first goal statement under the column headed Goal Statcments

(3]
.

Have cach member of your group rcad aloud his score for that particular goal. Read your score
last.

*

3. Add all the scores for cach goal.

4. Consult your *‘Chart of Aurages Record the averages. For example, if the four scores
were 4, 3, 2 and 4, ihe total would bc 13: consulting your Chart of Averages you see that the -
average score for 13 is 3.25. Plau average score in the box..

w .

O

Rebcat | through 4 for cach goal statement.

. o ' Avg.
o e

Lise Space Below To Add Scores : -

-~____.--_-_-..-_-_--__.._-..-...._-...._-_..‘ -----------

l: KC wDeulKappa Inc .# O Box 788 3loomingtan, Indiana 4740 EG Form 12

Aruitoxt provided by Eic:



SMALL GROUP MATHEMATICAL AVERAGES

GOAL STATEMENTS

Learn how to be a good citizen Avg.

L]

Learn how to respect and get atong Avg;
-~ with people who think, dress and act
dl"L l't.n“\ .

f.carn about and try to understand. ' Avg.b

the changes that take place in the
worid f ]

Develop skills in reading, writing,  Avg.

speaking, and listening l
Understand and practice democra-  Avg.

tic idcas and ideals : :‘
“Learn how to examinc and use . Avg.

information : ‘ i

Understand and practice the skills Avg.

of family living D ;

Learn to respect and get along with  Avg.
pcople with whom you work and live :‘

Develop skills to enter a specific — Avg.

ficld of work- - - e
—
Avg.

' Dev’clop,pridé- in work and a feel-

R

A

. GOAL STATEMENTS .

Lea;n how to be a good managei“'
of money, property and resources

Develop a desire for learnmg now

- and in the futurc

¥, .
Learn how to use leisure time

J

Practice and understand the |dcas
of health and safety ‘

Apprccnatc culture and beauty in
the world

Gain-information needed to make
job selections :

ing of self-worth

Devzlop good character and self-
respect

"Gain a general education

> > > | > >

1< - <

>
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If the total group L
seorc is (GROUP OF FOUR) .. (GROUP OF THREE) (GROUP OF FIVE)

s | © 33 0

2 ‘ .50 - 67 .40

3 75 1.00 60

4 | 1.00 C 1.33 ' .80

s 1.25 . 167 1.00
6 . 1.50 2.00 1.20

P e

11 ] 2715 ° : ., 3.67 220

12 _3.00 | . 4.00 | 2.40

13 - 3.25 - 433 2.60
AL 350 - 4.67 . 280

16 400 - | ' 3.0

17 A 4.25 - _3.40
18 ' : 4.50 | ) 360"

475 - - 3.80

0 5.00 e 400

‘2 _ : ' 4,20

99" . ' ' 4.40,

23 - ' . ] 4.60
. = N

L S R - 4.80

25 - o ' 3.00
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MATHEMA‘I\”ICAXQUMMARY SHEET FOR GROUP..

/

| DlRECTIONS FOR SMALL GROUP e
\ o Round] -

Group oL Number of people

Small Group: “The group should have one (l) display board elghteen (18) goal stat ments, a set of .

(¥,

d. The small gr\oup meetings will have two “rounds

." Repeat 1 through 4 for each goal statement. |, ' ‘ r

‘red dlSCS and a mathematical summary sheet with several attached pages:

a.  There are four “4) Comm|ttee Members assigned to each group
b. . Each group: will select a group leader
c

The primary task for each group is. to attempt to reach a “consensus score’’ for each

goal statement

Round 1:. The major task of th|s round is to obtain a mathematlcal averkage for each'of - -

the goal statements.

Use Space Below To Add Scores

40

Directions:- _
Read the first goal statement under the column headed Goal Statements o
Have each member of your group read aloud his score for that partlcular goal Read your score
last.
“3.  Add all the scores for each goal. .
) ' ‘ " C o A
Consult )our “‘Chart of Averages Record the averages. For example, if the four.scores
~were 4, 3, 2 and 4, the total would be 13; consultmg your Chart of Averages you see that the
average score for 13 is 3.25. Place average score in the box
o R " ~ Avg. -
-
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SMALL GROUP MATHEMATICAL AVERAGES

éi - Gozl Statements o Goal Statements

Avg.

Avg.  Avg.

B!
P

Avg.

Avg. !

. Avg. - Mgl

Avg. | . o | Avg.

Avg. | . -~ Avge

(\"‘\ T R Avg. . . . _‘_Avg.“

Avg. \ |  Avg.

Avg. " Avg.

Al




CHART OF AVERAGES

5
IF the total group 7T The averags group score is....... RSP e
score is (GROUP OF FOUR) (GROUP OF THREE) °  (GROUP OF FIVE) -
1 25 33 .0 \ .20
2 .50 3 €7 : ' \ 40
3 a5 . 1.00 \1 .60
4 1.00 | 1.33 s
5 1.25 1.67 : 1.00
6 150, 200 1.20
v 1.75 ‘ 2.33 1.40
8 2.00 ' 2.67 - 1.60
0 2.25 ©3.00 o 1.80
10 o 2.50 3.33 ) 2.00
iy 2.75 ’ | 3.67 2.20
12 o 3.00 4.00 ' 940
13 3.25 4.33 | 2.69
14 3.50 4.67 : 2.80
15 3.75 - 5.00 3.00
16 4.00 3.20
17 _4.25 ) ' 3.40
18 450 . ‘ 3.60
19 4.75 3.80
20 L | L 5.00 ' 4.00
21 . ' . ' 4.20
22 4.40 -
23 _ 4.60
Y o am
25 e ) 5.00
A2




SMALL GROUP RATING SHEET

‘Goals

Learn how to be a goocd citizen

- Learn how to respect and get along with people who think; dress and

act differently

Learn about and try to understand the changes that take place in
the world

Develop skills in readirg, wfiting, speaking, and listening

“Understand and practice democratic ideas and ideals

_Learn now to examine and use information

pnderstand and practice the skills of family 1living

Learn to respect and get along witn people with whom we work and live

‘Develop skills to enter a specific field of work

Learn how to be a good manager of money, property and resources
Develop a desire for learning now and in the future

Learn how to use leisure time

Practice and understand the ideas of health and safety
Appreciaté culture and beauty of the world

Gain information needed to make job selections

Develop pride in work and a feeling of self-worth

Develop good charactar and self-respect

Gain a general education

REMEMBER THIS SHEET SHOULD BE HANDED IN BY THE GROUF LEAPZR
4

Score

7T
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NIRECTIONS FOR SMALL GROUP

Round 2 P
Directions RN | '
1. A group consensus D1sp1ay Board is used for th1s round. |
2. Using the Mathemat1ca1 Summary Sheet as an initial guide and the group consensus 37
Display Board the group arrives at a LOHSEﬂSUS score for each- goa]
a. A consensus’ score -is reached when 3 of the 4 members of a groﬂp agree upon
a score. (or 2 out of 3, 3 out of 5)
b. Ifa ‘consensus, score cannot be reached, the row next to.the goa] statement wﬁ?
- 1s left blank and the next goal statement is discussed. ! v
4
c. It is possible. | N
1) that a1 of the red discs (po1nts) will be used before the group has.
ranked all of the-eighteen goais; :
_ , : ‘ ¥
In this case the group will have to read through the :
goal statements and make consensus adjustments as re--
quired (as you did as 1nd1v1dua1s)
2) that ali of the red discs (po1nt<) will not be used in the initial
group ranking process; in this case the grmup will have to read through
the goal statements and make consensus adjustments because all red discs
(points) must be used. o
3) that a final consensus cannot be reached on one or more goals. If this
should occur the number of red discs given to each group wi11 be re-
duced by a certain number. This reduction in the number ¢ red discs .
is made in order to guarantee that no group will have a mathematical
advantage over the other groups. (Please see the monitor if this occurs.)
3. The group leader completes a Small Group Rating Sheet on the follcwing page and

notifies the monitor the group has completed its task.

Phi Delta Kappa, Inc. P.D. Box 789, Bloomington, Indiana 47401 EG FOPM 13

44




SMALL GROUP RATING SHEET

Goals o . _ , ' -Score

" REMEMBER THIS SHEET SHOULD BE HANDED IN BY THE GROUP LEADER

=N
o




COMMUNITY ‘P‘RIORITY RANKING OF GOALS

) Average Rank
Goals

Score | Order

Learn how to be a good citizen -

Learn how to respect and get along with people who think, dress and act
differently

Learn about and try to understand the changes that take place in the world

Develop skills in reading, writing, speaking, and listening

Understand and practice democratic ideas and ideals

Learn how to ¢xamine and use information

Understand and practice the skills of famify living

.- Learn to respect and get along with people w'ith whom we work and live

Develop skills to enter a specific ficld of work

Learn how to be a good manager of money, property and resources

" Develop a desire for learning now and in the future

Learn how to use leisure time

Practicc and understand the ideas of health and safety

Abpreciatc culture and beauty in the world

Gain information nceded to make job.seclections

Develop pride in work and a feeling of self-worth

Develop good character and self-respect

Gain a general education

f
Q
D MC‘I- Kappa. inc .P O Box /89, Bloomington. Indiana 47401 EG Form *0

A ruiToxt provided by ER



| COMMUNITY PRIORITY RANKING OF GOALS

; o L Average | Rank
Goals ' o : ' Score | Order

SR

=N
=2




o-e '___rpiné ‘and 'u:sc'_.‘

' "lnd rcsourccs

gin a general education

2 equals Estimate of Population Variance

infdhmétion’ .

rn how to bc agood manager of money, pro;,)er-

LA
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BOALS

GOALS AND OBJECTIVES . = % . o
JOTAL SUMMARY SHEET . IM

ABCDEFGH 1 JKLMNO Tol Avg. Rank. s

=T T T
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In order to‘determine the rumber 0f students the new high school will

enroll, a census of potential high school population must bé taken. In

~rates, movement in and out of a community and curregt enrollment. In
communities where the population is small (e.g., und
approach can be used.

It is this method which is listed be]owE

. A. Projected Enrollment for Next School Year
1. A Count the number of people in the comquity who now range
in age from 14 thkough 17.  Enter that number on the line
at the ‘left.
2. Estimate the number 6f people in the community age 18 or

older who are likely to enroll in daytime classes at a
community high school during the regular program. Enter

that number on the line at the left.

3. Add line 1 and line 2 for a total. Enter that number in
! the box at the left.

This gives the maximum pfojected enrolimert for the r=xt

school year.

B. Projected Enrollment for Five Years Hence

1. Count the number of students currently enrolled in elemen-
tary school in grades 4 through 7. Enter that number on

the line at the left. 59




Estimate tha nimber of people in ;he.cdmmunity who, five
years from now, would be likely to enroll in-daytime classes
at a community high school during the regular program. Enter

that number on the line at the left.

If known comm;nifyvpopu1atfon intreaﬁe of decrease is to
take place during the nextifive years, estimate the per- ”
centage-of increase or decrease and multiply thaﬁ percentage
amount times the number in box A-3 above. _Enter this amount

on the line to the left (if a decrease is antitipated, place

a MinUSgsign in front of the entered number).

Add line 1 and 2 and add or subtract. the number on line B-3

for a total. Enter that number in the box at the left.

Enter next year's projected enrollmenf from 1{ne A-3.

Enter enrolliment projected for five years from next year
S\

fror line B-

Enter these two numbers on the Information Summary Document

2_A where indicated.




SECTION IIL: PROCESS FOR«fNVENTORY OF RESOURCES

A. Nhat are school -community resources?
School .community resources refer to those people, places, and things
which may be a part of, or in some way ass1st a school educational pro-
gram. People resources, either individuals or groups of peOp]e.jn_organiza-

tions, may provide a labor force as well as sharing of ideas.

'B. MWhy list school-community. resources?
In order to develop educational §pecifi§a£{ons“for a school building
~ which Qill Eeflect the proposed educational pfogram, a coﬁmunity must know
what isArequired to deliver that program. A first step is to identify what
is dlready available in the community that could potentially be used by a
" school to accomplish, or add to, its hrogfams. _ ‘

In this project, existing community resourceslwill be a deciding facter
in aséisting a secondary school to provide an appropriate eduéation Tor its
youth. |

A craftsman's building space, a mechanic's tool shop; or a general

Qoods store can each play an important role with the school. The process

presented here will help to insure that all resources will be considered.

C. Who can Tist the resources?

Using the forms prévided; any one person who is knowledgeable about
the total community may identify the existence of people, places, and
things. However, it may take several more people td accomplish the next
step, which is to identify each specific resource person or item.

A minimun of four people is suggested for this task, one for each

resource cétegory (citizens, buildings, organizations and material).

02
ERIC | ‘




It may be the decision of_the‘Communfzy School Committee 'to involve all
| . :
members in the initial step as well.

As a suggestion, the four members cou]d be represented a; fo]1OWS
(a1l members should be res1dents of the community)

(a |

(b

) a teacher . -
)} a community leader : \\\\
(c) a tradesman, craftsman, or businessman

(d) a parent of school age children

D. How can community resourcas be identified?

n the past, educational institutions have made limited use of commu-
nity resourceé. To overlook resources in a small communify.may restrict
program options available to students. For this reason it is strongly

- recommended that the community members not omit resodrces that ‘may seem
obvioué. A\comp]ete listing will also help to identify better what will

be needed to:provide for future prdgrams.

STEP I: The Firsﬁ Committee Meeting; Tasks

1. Emphasize the goal: i.e., identify’availab1e community resources that may

suppiement or assist secondary public school education within the community.

2. Review the summary forms III A-1 (citizen resources), III.A-2 (building .
resources), I1I A-3 (organizational resources), and III A-4 (material re-
sources‘I The headings Tisted at the left side of the page under "Areas

of Opportun1uy may not be complete or not appropr1ate for your use. If

that is so--alter the topics or add to them as necessary. Similarly, the

topics aciross the top of each of the fbur pages may be altered or supple-

mented.

54




"3. Review the correspohdiﬁb worksheets to pahal]e] headings on the summary
" L . : - _ ‘ /7Y
- forms. Citizen resource worksheet is III B-1, building resource workSheet
111 B 2, orga11zat1ona1 resource ‘worksheet III B-3, and mater1a1 resourCe

warksheet III B-4.

STEP II Second Comm1ttee Meeting; Tasks

1. As a committee agree on.the availability of your resources for each of the e
four areas using forms A-1 to A-4. At this step, 1t 1s suggested that gég
spec1f1c peop]e, places, or th1ngs need not be 11sted Use the "A" forms

nly to get an overall p1cture of the general ava11ab111ty (or 1ack) of

resources. Place a check mark (v)-in each square that the c omm1ttee>can

identify as a ‘resqurce in the communi ty.

2. Assign one resource area to each committee member, with the understanding
that'it is his or her task to identify the specific pecple by name,'the
specific buildings (with floor space and/or description), the specific

organizations, or the specific material (equipment).

~ 3. Provide each member with a copy of the appropriate completed summary form
and blank copies of the matching worksheet. It may be best to prov1de'a

separate worksheet for eacn "area of opportunity.”

STEP III: Resource Cataloguing
Using the appropriate worksheet (B-1 to B-4), each committee member, by
direct contact with the citizens, and people responsible for but]dings-
and/or equipment, will name each resource. It is important tb Tist all
resources, but do not attempt to list items or people that will definitely

nbt be available.

(S
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_ STEP l.. Third Committee Meoting; Tasks
1. Review and'discuss the informatior returned = ' areas covered? Are

same resources in doubt?

2. Prepare the resource worksheets for a final reportxﬁhich w11l be presented
to the school district as information for the development of the school

building educational spétifications.

\

3. Enter facilities information in Information Summary Document 1, Column IV.

(WA
ot




SUMMARY FORM III A-1.
CITIZEN RESOURCE AVAILABILITY

, ) Types of Assistance

Area of Opportunity

1. School Goals

2. - Building Educational
Specifications

3~ Pregram Objectives

4, Vocatioral [xperience
- Crafts '
- Trades
- Professions

- Services

(8]

Learning Resource Center

6. Cafeten{a

7. Clerical Duties

8. Building Maintenance

9. Other . ; |

*Place a check mark (V) in each square that the committee can identify as a resaource
. in the ccmmunity. -
q 5 56 )




. SUMMARY FORM 111 A-2,
BUILDING RESQURCE -AVAILABILITY page -1

Space Facilities for Schcol Use

It is-important to list all rommunitérfaci1ities that potentially can be
used by a secondary school.

Availability of Building Space

Araa of Opportunity

A. Existing School Buildings

*  (Classrooms (No. )

Library

! Gymnasium

e .

cafeteria

Yncational Shops

Home Economics

Science Laboratories

Other

B. Existing Municipal or Government Buildings

Potential Classroom Space

(1) Building X

(I1) Building Y

Gymne 5 ium

Cafeteria

Clinic : \

Recreation Facilities
1.
2.

Qther

*Place a check mark {+) in each square that the committee can identify as a resource .
"in the community.

(oL
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SUMMARY FORM IIT A-2,
BUILDING RESQURCE AVAILABILITY (cont.) ' page 2

' _ Availability of Building Space

Area of Opportunity

C. Privately Qwned Buildings

*  Recreation Facilities
1. Assembly Hall
2.

Other

D. Other (Miscellaneous)

*Place a check mark () in each square that the committee can identify as a resource
in the community. '

03




Area of Opportunity

ORGANIZATIONAL RESOURCE AVAILABILITY

SUMMARY FORM III A-3

Types of Assistance

A. Government Groups
i Local

———————

Elementary School

i1 State

—
———

Ciii ' Federal '

———
s

B. Recreational Groups

]

Business Groups

E.. Other

D. Citizen (Community) Groups

'

1
|

_

i

Dlann ok ; hoep ; o e ;
G~ a check mark (V) in each syuare that the corhittee can identify as a resource

IERJ!:}community.

IToxt Provided by ERI

o

-

o

9 .



- SUMMARY FORM 111 A-4

MATERIAL RESOURCE AVAILABILITY _
| Types of Assistance

. Area cf Qpportunity

A. Government Services _ i

B. Recreational Groups

C. Business Groups

D. Citizen Groups

E- Other

60

Q ‘ : .
ERICice a check mark (/) in each square that tte committee can identify as a resource
=AY the community. - : . 9 ' -




EXAMPLE ‘WORKSHEET KO. III B

v

RESOURCE WORKSHEET:  BUILDING AVAILABILITY

AREA QF OPPORTUNITY: EXISTING STHOOL BUILDINGS

TYPE OF ASSISTANCE NAME OF PERSON, PLACE, THING RELATED ACTIVITY
EXAMPLE: Less than half of Elementary school gymnasium 1. Regulction basketball
the time avail- " court
ability ‘

2. - Handball courts (2)

(93]
.

Weight training room

10




" RESOURCE - WORKSHEET:

AREA OF OPPPRTUNITY:

CITIZEN RESOURCE AVATLABILITY

~WORKSHEET™NOZ™TTT B-1

TYPE OF ASSISTANCE

NAME OF PERSON, PLACE, THING

RELATED ACTIVITY

G2




WORKSHEET NO. III B-2

RESOURCE WORKSHEET: BUILDING RESOURCE AVAFLABHLITY

AREA OF OPPORTUNITY:

TYPE OF ASSISTANCE

NAME OF PERSON, PLACE, THING

RELATED ACTIVITY

63
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. o WORKSHEET NO. III B-3
RESOURCE WORKSHEET: ORGANIZATIONAL RESOURCE AVAILABILITY

AREA OF OPPORTUNITY: fr\\\\// ' .
. \

/

- TYPE OF ASSISTANCE NAME OF' PERSON, PLACE, THING RELATED ACTIVITY

T

64

13




AN WORKSHEET NO. III B-4
RESOURCE WORKSHEET:  MATERIAL RESOURCE AVAILABILITY

AREA OF OPPORTUNITY:

TYPE OF ASSISTANCE NAME OF PERSON, PLACE, THING * RELATED ACTIVITY

14




SECTION IV: PROCESS FOR IDENTIFYING AND PRIORITIZING EDUCATIONAL NEEDS

1. The goals of this process are to allow a maximum amount oT district and

community participation in determining the kinds of courses desired in

a community's new high school. In addition, the ranking system Qil]
determine how important each cours- in relationshipg to ather courees
proposed by the:district qnd communi ty--thus prioritizing theineeds
aand separating them from the "wishes" of each community. Fina]ly, using
the above ranking system aleig with the goals established by the com-
mun1ty will establish the pr1or1ty thdt the comnun1tv places upon each
field of study, thereby allowing a district to plan courses of study

and to determine which fields of study the district believes to nave

more value (than other fields.)

2. Proéess I.
A. Before Community Meeting:
1. Add the current state and district required courses of study to
the proper cat ‘ory list. (Forms IV-A, B, C, D, E)
2. Print enough category lists so that each community group will
3 . * . have one of each category. )
3. Print enough curriculum content lists (Form IV) so each com-
munity group will have one of each.
4, Assembie both 1ists into packets by catego: (Packet includes:
1 each of Forms IV, IV-A, B, C, D, E)
B. At Community Meeting: -
1. Ask the group to divide themselves into 4 or 5 member sub-
groups and to appoint a recorder.

2. Describe the task to be actomp]ished. ?To list all of-the courses

you (the community) believe should be offered in X high school."

ERIC o 1 ko




3. Disfribute among the groups one (1) of each of the lists from
each category. (Forms 1V, IV-A, B, C, D, E)_

4. As each list is distributed, describe the characteristics of
the overall category.

5. Ask the community members to add courses desired to the appre-
priate list.

6. It is recommended that Ssub-groups attempt to concentrate upon
one category at a time.

7. Instruct the community members to add courses as they are pre-
sented without forming value judgments at this time. A1l
courses proposed are to be added to tﬁe.appropfiate list.

8. When completed, gather all Tlists.

9. The meeting is concluded.

After the Coﬁmunity Meeting:

1. Transcribe and consolidate all suggested cou}se titles onto
Forms IV-F, G, H, I, J by category. It may be neceséary to
assign certafn course titles to a different category~fokm than

_proposed by the community. Do so in accordance with the de-
scriptions of the'categony provided.

2. Prepare enough category forﬁs (Forms IV-F, G, H, I, J) so that
each member'of the.comnunity'at the second meefing will have

one copy of each category form.

. . -
3. Sort out "tokens" so that the number of tokens is equal to 2.5

times the number of items on each form.
4, Prepare enough Small Group Rating Sheets (Forms IV-K, L, M, N, 0}
so that there are enough éopies'for one (1) of each category

for: each group of fo r pebple.

o7
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5.

Prepare for second ccmmunity meeting.

3. :Process II.

“A.

At Community Meeting Number Two:

1.

Distribute Category I forms (Form IV-F) with the requisite number
of tokens. Each pérsongis provided with one form.

Explain the purpose of the meeting.

"To determine which courses of study»suggested at the last
meeting are more important to this community."”

Ask community members individuaj]y using the‘previcusly used goal
setting .process to rank fategory I titles. |

Direct community members to move into groups of four, to

select a recqrder and to form group consensus as{to priorities

of course titles within Category I.

The group recorder, using'the goal setting proceés

arrives at a group score for.each“ofmthe“tit]es,included.withsML" e e
in the category. (These are. recorded onto Form IV-K)

Collect group consensus forms. (Form IV-K) for Category I.
Repeat process steps 3, 4; 5, and 6 with remaining categories
(a second meeting may be necessary to comp]eté Process I1).
Méeting concludes after all five forms (Forms IV-K, L, M, N, 0)

are completed or apother meeting is ;a]]ed to complete the five

- categories.

-

‘After Community Meeting:

1.

Tally the community consensus forms to determine the community's

beliefs regarding priorities of course titles within each

63






category, e.g., use the Total Summary Shee; for this t Ny.
(Forms IV-P, Q, R, 5 T) S

Suggested Pr1or1ty Rating Scale: |

5 = imperative - highest priority
4 = strongly needed - high priority ' o -
3 = needed \

2 = could be done without
1 = should not be conSidered (omit).

0 - unimportant (omit)

4, Product
A. You have now détefmined the courses of study preferred for the
community.
B. VYou have also determined which courses have priority over other

courses w1th1n a category.

C. Using th1s information in conjunction w1th the previously completed
conmunity goals w111 allow the school d1str1ct to state which study
categories should have priority in accordance with d1str1ct prefer-
ences as we]T as which courses are preferred.

D. This data is now entered into the Informatioh Summary Dc.ument 1-

Column II.

Category Definitions s

I. ACADEMIC STUDIES
SPACE: Those courses of study which are typically in the

realm of acade@ié skills and knowledge and which can
be taught in classrooh space without unusual dr special

\
design factors:

2



-
l/’
-

This category wou>d contain:

Language arts, math, snocial studies, etc.

I1.  LABORATORY ‘ .
SCIENCE SPACE: Those courses of study which\gfe tvpically in the

realm of academic skills and knowledge, but should !
be taught in classroom space which has special
design‘consideration. ’ \

|

This category would contain: 1

A1l snier 3
- |
III. PHYSICAL - 3 | |
ECUCATION/HEALTH _ . ; :
SPACE: Those .courses of study marked by physical activity

> )

-

where specialized space could Se required.
This category would contain:, 

. /
Outdoor recreation, indoor recreation, physical

/
/

education instruction,/ etc.
/

/

IV. VOCATIONAL
EDUCATION . 3
SPACE: Those courses of study yhich typically need special-
jzed equipment,'soundpgoofing arnd relatively large
areas of space for pumpose of iearning vocational
or trade skills. '
This category would contain:
Business, small engine repair, machine shop,
electrical/electronics shop, home economics,
boat buildirg, net repairing, etc.
V. OTHER ' .
ELECTIVES: : Those courses of study which are not necessarily

either academic or vocational but serve to enhance

personal awareness or appreciation. Specialized

O ) ‘l' U
ERIC -7




¢

OTHER

ELECTIVES:
(CON'T.) - classroom space may or may not be necessary.

Any courses Which'do not lend themselves to any
other categories.
This category could include:
Music, dramé, crafts, some art courses,
. work/study experientes, driver training,

etc.

(1



///1/;ORM v |

CURRICULUM CONTENT LIST 4
' i "/
/

List of Some Possible Courses of Study for Academic Space (Cé&egory 1)

Anthrobo]ogy - German - Arithmetic’
American Studies - Spanish - Business
Civics | ' - Latin - Calculus
Consumer. Education - Russian - Geometry
Creative Writing . Geography - Trfgonometry
Economics Alaskan History Penmanship '
Eng]ish Composition .U. S. History | Reading IQ(M‘»//T’J
Literature. " Vorld History ,‘(,Speeeh’””"f//
Foreign Languages Journalism e \SpéTTihg*\

- French - | Mathematics _ Writing

- General _ - Algebra

List of Some Possible Courses of Study for Laboratory Scienée (Category 1I)

Civil Defense Sciences - General
Conservation . ) - Biology - Physics
Orienteering : - Botany R - Zoology
Qutdoor Survival - Chemistry

List of Some Possible Courses of Study for Physical Education/Health (Category III)

Health Physical Fitness - Team, Indoor
- Personal Safety Education _ - Individual, Qutdoor
- Family Sports - Team, Qutdoor
- Community - Individual, Indoor




h,

. FORM IV
Page 2

List of Some Possible Courses of Study for VocétionaT Education (Categp[y V)

.Business

- Accounting
Briefhand
0ffice Machines

O0ffice Practice
‘Shorthand
Typing

Drafting

- Architectural

- General
Home Economics
- Food

- Sewing

- Tailoring

- Family Life
Marketing.

- Fur

- General
Mining
Shops

- Agricuiture

- Auto

- Boat Building

- Electric

General
Machine
Metal

Net Repairing
Plastic
Photography
Power Mechanics

‘Wood

List of Some Possible Courses of Study for Other Electives (Category V)

Art ,
- Drawing
- Painting
- Sculpture

Drama
Driver Training
Music

- Appreciation

Choral
General

Work/Study



"~ FORM 1V¥A

(1.) ACADEMIC STUDIES SPACE CATEGORY LIST . \

Definition: Those courses of study which are typically in the realm of
acadenic skills and knowledge which can be taught in c]assroom
space without unusual or special des1qn factors.

State or District Requirements: (Fi11 in Titles)

1.

O B ~N O T B W N

—
o

Other Course Titles Proposed:

1.

(A9

O QO [02] ~ ()] o L= w

-
s

D




FORM IV-B

(I1.) LABORATORY SCIENCES SPACE CATEGURY LIST

Jefinition: Those courses of study which are typically in the realm of «
: acadeniic skills and knowledge but should be taught in classroom
space which has special design considerations.

State and District Requirements: (Fill in Titles)

1.

e w N

Other Course Titles Proposea:

1.

(8] L= W~

[=4]

Qe

10.

10



FORM 1¥-C

(I11.) PHYSICAL EDUCATION/HEALTH SPACE CATEGORY LIST.

Definition:  Those courses of study marked by phys1ca1 act1v1ty where
: - spec1a11zed space is required.

State and District Requirements: (Fill in Titles)
1. |

HOWw N

Other Course Titles Proprsed: °

1.

1




. FORM.IVQD

(IV.) VOCATIONAL EDUCATION SPACE CATEGORY LIST

Definition: Those courses of study which typiéa]]y need specialized-
S equipment, soundproofing and relatively large areas of -
- space Tor purposes of learning vocation or trade skills.

State and District Requirenentszv (Fi11 in Titles)
. - '

2.

3.

'Other Course Titles Proposed:

1.

[y

[v¢] ~ ()] [8 4] L= w

o

i

12




. . | FORM IV-E

(v.) OTHER ELECTIVES CATEGORY LIST

Definition: Those courses of study which are not necessarily either academic or
vocational but serve to enhance personal awareness or
appreciation. Specialized classroom space may or may not be
- necessary. Any courses which do not lend themselves to any Ve
other categories. . ~

State and District Rquirements: (Fi11 in Title)
1.
.2.
3.
Other Course Tities P}oposed:
. o
2.

3.

10.

03

13
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CATEGORY 1.

-List Courses of Study by Title -
"Exclude Required Courses

ACADEMIC STUDIES

|

FORm 1V~ -F

2345

¥
&,
}
o — [, - e e e e e e e - - - 1 - — —_— - ettt et ke
\,1 -- T Tt T T ’_l':ﬁ.: - T T
(:1.45/




“List Courses of Study by Title -
-Exclude Required Courses

[

CATEGORY II. LABORATORY SCIENCE

FORMIV-G

2 3 4 &

15

oY)

-
—_ —_— o 4 —————— e b —
3
’



FORM IV-H

CATEGORY III. PHYSICAL EDUCATION/HEALTH

P +

List Courses of Study by Title - . ) " 5 '
« Exclude Required Courses ' o : k

\ i \. ;
\\l‘.
~
/ ,
//
T
/
/
/
/
.
e ] —— BT .
¥ 1




P

-

~._  CATEGORY IV. VOCATIONAL EDUCATION FORM IV-T o
List Courses of Study by Title - 'I ‘ 2 3 ' . |
_Exclude Required Courses - » g A , ‘

. s \
\ _ e ‘:
| . :
/ L~ . {
\,./ el \
- L
- t
—
_ 3
5 ‘ ,‘
| )

/
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CATEGORY V.

List Courses of Study by Title -

Exclude Required Courses

OTHER ELECTIVES

P2 3

AN

e o ———

L—EORH%

‘1

)
™~
’
.'/(
RS
'y S -
; “l:/ " / ) ‘ '\ rd
~
L)
~—t
1
3
J A - — [P S \ i, M
N ol n
s N
e o = L NN S
A
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SHALL GR0UP RATING SHEET

CATEGORY I. ACADEMIC STUDIES

b e i e ey

[ FORM IV-K

SCORE

/ COURSE TITLES (LIST)
—_ ui
/
i
/
“\
\\
L )
) -
. _
//’
¥ Tt T T T s e
b i’ . v




- SMALL GROUP RATING SHEET FORM TV-L
" "CATEGORY II. LABORATORY SCIENCE
COURSE TITLES (LIST) SCORE




SHALL GROUP

RATING SHeET

CATEGORY ITI. PHYSICAL EDUCATION/HEALTH

COURSE TLTLES (LIST)

= —— .._..___.__’_T
‘ FOPM IV-M

SCORE

a




———

SMALL GROUP RATING SHEET FORMIV-N’

CATEGORY IV. VOCATIONAL EDUCATION

\ COURSE TITLES (LIST) SCORE
o
JE— 1
R - B
Ll _
&1

22




SMALL GRJIUP KATING SHEET

- CATEGORY V. QTHER ELECTIVES

COURSE TITLES {LIST)

R

FORM Iv-0

S

I

SCORE

e }
- T
|
“
’ e e . ————— 4% e e - e S
!
C

23 ¥4



| FORM IV-P

TOTAL SUMMARY SHEET

b3

CATEGORY [. ACAUEMIC STUDIES

Course Titles (List) AB < DEFGHI JKLMDNO Tot. A Rank.
| il I
——




Course Titles (List)

" TOTAL SUMMARY SHEET
: . FORM 1V-Q

CATEGORY II. SCIENCES

ABCDETFGHTI JKLMNGO Tol. Avg. Rank.

At

.v«,\
s




TOTAL SUAMARY SHEET

t FORM TV-R

CATEGORY III. PHYSICAL EDUCATION/HEALTH

Course Titles (List) ABCDEFGHTI JKLMNO Tol. Avg Rank

X}

26
91




/

TOTAL SUMMARY SHIET

FORM Iv-S

h)

CATEGORY V. VOCATIONAL EDUCATION

&

- - . . . " ’
Course Titles (Lisu) ABCDETFGHTI! J KLMNO Tot. Avg. Rank.

27 ¢

)

ec
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TOTAL SUMMARY SHEET

FORM IV-T

CATEGORY V. OTHER ELECTIVES

Course Titles (List) ABCDETFGHTI JEKLMNO Tot Avg. Rank.

28
g3




SECTION V:  SUMMARY OF INFORMATION

The purpose of this phaée of the project is to aséemb]e all of the
information obtained in the preceding sgctions into summary form so'that
it can be used by district or Depa;tment of Education staff when working
witn othef professionals, such as afthitects and Bureau of Public Works
vstaff in designing and building appropriate school facilities.

Directions for completing the ubcuments appear on each page.




| Priority Goals Statements

¥

List below, in order of community priority, those three (3) goals determined
to have the ' '

Column I'

~
-

C
[\



INFORMATION SUMMARY DOCUMENT 1-A

" Course of Stugx/udé]s Relationship

List below after the appropriate goal statement in order, those caurse titles, both
i state and district required courses and those identified by the community as priority
courses, which are most nearly aligned with the goal statement.. Place an asterisk (*)

‘behind the title of the course which is either district or state requiied.
Column II o
-
la Ig
1b 1h
]é 11
1d 1
le Tk
1f - 1
N
- —_—
2a 29
2b h 2h
2¢ 21
2d 2]
2k
i ) 21, )
39 :
J 3h .
{ 34
3
3k




Course of Study/Space Relationship

List below in Column III the kinds of space represented by the courses listed.
Use the 5 space titles provided in Section IV of the process. In Column IV state
whether such a facility already exists and is available in the community by using
information from the community resources: inventory. (Section 1II)

o . Column IV . Name of
: Cotumn IIT  Kind of Space Facility is Already Available - Facility
\‘\

RIC R




Priority Goal Statements

a \,\
List bglow, in ¢rder of community priority, those three (3) goals determined
to have the second highest priority. '

Column !

43




THFORMATION SUMMARY DOCUMENT 1-B

Course of Study/Goals Relationshin

List below after the aporopriate qoal statement in order, those course titles, both
state and district required courses and those identified by the community as priority
courses, which are most nearly aligned with the goal statement. Place an asterisk (*)
behind the title of the course which is-either district or sfate required.

Cotumn 11 .
»* .
4a 49
4b _— 4h
4c 41
4d 43
4e R 4x
4¢% , | 41
" _ N
P — — - TR
5a A | 59
5b 5h
5C | ' 51
‘ 5d- 53
| 5e | 5k
5F 51
- . e O —
" ga 69
6b 6h
6c 61
6d 6]
6e . 6k
| 6f ‘ | 61
. . R ———— e

| o ,. | 4:)




Course of Study/Space Relationship

L¥st below ih'Co]umn 111 the kinds of space represented by the courses listed.
Use the 5 space tit]es'provided in Section IV of the process. In Column IV state
whether such a facility already exists and is available in the community by using
information from the community resources inventory. (Section III)

) . Column IV Name of
€olumn IIT  Kind of Space Facility is Already Available - Facility

Q | 100




Priority Goal Statements e

List below, in order of community priority,  those three (3) gbdals determined

 to have the third highest priority.

Column I

101




.INFORMATION SUMMARY DOCUMENT 1-C

Course ot Study/Goals Relationship

~ List below after the appropriate goal statement in order,‘those course titles, both
stats and district required courses and ‘those identified by the community as priority

courses, wWhich are most nearly aligned with the goal statement. Place an asterisk (*)
_ behind the title of the course which is:either district or state required.

L Column I1

/’;a 9

II 7b 7h

I' Tc 71
7d 73

7f 71
L

8a’ 8g

8b ' 8h
I' 8¢ : | 8i
| 8d | | 8j
I' | o 8k

l!~éf . 8l
Ir.ga 9

9b 9h
.
I 94 : 0j
ge | ' 9k

Ii 9f N




Course of Study/Space Relationship "

List below in Column III the kinds of space represented by the éourses Tisted.
Use the 5 space titles provided in Section IV of the process. In Column IV state
whether such a facility already exists and is available in the community by using
.information from the community resources inventory. (Séction I11)

.. B Column IV Name of
Column IIT  Kind of Space Facility is Already Available -~ Facility

| . ' ﬂ 103




Pricrity Goal Statements

List below,. in order of community priority, those three (3) goals determined.
to have the fourth highest priority.

Column I
/ N
10. _
- “\‘l
|
\'\
\
|
)
11.
12. "

loi




l o JNFORMATION SUMMMARY DOCUMENT 1-D

Course of Studv/Goals Relationship

l ~List below after the appropriate goal statement in order, those course titles, both

. state arnd district required courses and thes® identified by the community as priority

|| courses, Which are most nearly aligned with the goal statement. Place an asterisk (*)
behind the title of the course which is:either district or.state required.

Column lI
|
/’Taa 109
10b | : 10h
e | o
104 o | | 10
:l]Oe C- . : - 10k
10f 101
11g l
11h
115
13
1k
g - _ . 11

12a | o 124
12b | ' | 12h
I’I12c 12i

124 ] 12]
12¢ _ | 12k

12F _ : 121

109




Course of Study/Space Relationship T

_ List below in Column III the kinds of spate represented by the courses listed.

~ Use the 5 space titles provided in Section IV of the process. In Column IV state
whether such a facility already exists and is available in.the community by using
‘informafion from the community resources inventory. (Section III)

5

o _ Column IV Name of
Cclumn III  Kind of Space | Facility is Already Available - Facility
{
\
]
\1()6
\




Priority Goal Statemants

List below, in order of community priority, those three (3) goals determined

- to have the fifth highest priority. {
~_ _
C61umn I
ot
|
. |
v 13, _
|
!
1a. \
15.

17




]
Y

INFORMATION SUMMARY DOCUMENT 1-E

Course of Study/Goals Relationship

List below after the appropriate goal statement in order, those course titles, both
state and district required courses and those identified by the community a¢ priority .

courses, which are most nearly aligned with the goal statement. Place an asterisk ()
behind the title of the course which is-either district or state required.

|

Column II

139
3Q.f 13h

'!}— |

131

‘13; :

13k | S
131

149

. 14h
144
143 | e
14k )
141

159

15h
15¢ - ‘ 151
5 d | A | | 153
REX: 15k.
\Whs¢ ' TS

] .
= Q 103




Course of Study/Space Relationship

List below in Column I11 the kinds of space r‘e['Jr‘e;;enteciiJ by the courses listed.
" Use. the 5 space titles Md in Section IV of the prgcess. In Column IV state
" whether such a ‘facih'ty alredady exists and is available in the community by using
~information from the community\ resources inventory. (Section 111) ‘

e o

L ., Column- IV Name of
Column IIT  Kind of Space Facility, is Already Available - Facility
)
¢
\
X
' y

| : 1o




Priority Goal Statements

t?s{Nlepw, in order of community priority, those three (3) goals determined
to have the sixth highest priority. '

Column I

16.

‘ 7. 'y

18.

1310




INFORMATION SUMMARY DOCUMENT 1-F

Course of Study/Goals Relationship

List below after the appropriate goal statement in order, those course tities, both
state and district required courses and those identified by the community as priority

‘courses, which are 'most nearly aligned with the goal statement. Place an asterisk (*)
behind the title of the course which is:either district or state required.

4

Column II
16a | | 16 9
l16b - 16 h
16c 16 1
16d 16 J

l]6é . 16 K
Illff] 16 1

7a 17 9
17b 17 h
']7c | 17 1
ey 17 3
|l17e 17 Kk

!71’ : 17 1
"'86 v 18 g

12b 18 h
jl18c ’ ' 18 4

18e 18 k
_I’|8f T8

e ey e e P U




~Course of Study/Space Relationship

List below in Column III the kinds of space represented by the courses listed.
Use the 5 épace titles provided ir Saction IV of the proceSs. In Column IV state
whethar such a facility already exists and is available in the community by using
information from the community resources inventory. (Section III)

. - Column IV Name of
Column III  Kind of Space Facility ic Already Available - Facility




Priority Goil- Statements

List below, in order of comnunity priqﬁity, those three (3) goals determined

to have the seventh highest priority.

Column I

20.

21.




INFORMATION SUMMARY DOCUMENT 1-G

S ) Course of Study/Goals Relationshin

|

List below after the appropriate goal statement in order, those course tit]esp'both
state and district required courses and those identified by the community as pric%ity

courses, which are most nearly aligned with the goal statement. Place an asterisk (*)
“behind the title of the course which is:etther district or state required.

Column 11

/19 | 199 . ~
19'h, | 19h o |
19 ¢ | S T ]
| 19 | o b
19k ¢ | o\
191 |
209 ..
20h , |
201 | |
\ 203 - |
20k |
21 a- 219
21b | 21h ‘ |
21 ¢ \ 211
21 d 213 )
21 e © 2bk |
21 ¢ 211




Course of Study/Space Relatioaship

List'be1ow in Column III the kinds of space represented by the courses listed.
" Use the 5 space titles provided in Section IV of.the process. In Column IY state
~ whether such a facility alrcady exists and is available in the community by using
information from the community resources inventory. (Section III)

- Column 1V : Namé of
Column III  Kind of Space Facility is Already Available - Facility

Y

e




Information Summary !locuent 2-f£

‘This summary pace, alonc wi%tih the preceding summary pages, constitutes
the data portion of the réport._ The intent of this page is to state, in

brief, the educational facility needs for the community.

1. brite the nunber of stucents expectea to enroll in uigh

school next year in the box at the right (from Section II). l —w

2. \rite the number of students expected to be enroiled in the

high school five years from now in the box at the right

(from Section II).

3A. On the next page (2-B) list the facility spaces that are
needed anu are not nov ¢urrently available in thevcommunity
(interpretec from Coluns III and IV of the irTormation
summary documents).

30. List the recuirec classes anu the highest priority'community-
ranked classes in priority order tc be tauaht in each facility

space whici is nc§ nov availatle,

—




Ui

3. Facility Space

3B, C1asses to
be Taught

INFORMATION SUMMARY -DOCUMENT 2-B

1.

10,
.
1,
13,
14,
s,

S
ooy
12,
13
14,
15,

10,
L
12,
13.
14,
15,

10,
1,
| 12,
13,
4,
15,

10,

n
e
13,

14,
2
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GENERAL EDUCATIONALHSPECIFICATIONS SUMMARY DOCUMENT

This document is a step-by-step outiine of the total ihformétion needed _
- in the educational program which, when given o an arﬁhitecf, wi]] assist in
. the design and construction of schoc: facilities.
 The following information must be provided:
1. Descripticn of the Community (include in the narrative description
information about the following):
A. Historicqh and.cuitura1 b?qurouﬁd
B. SSCid-ecS%Eﬁic cons{deratgdns
C. Popu]ation'and enroliment trend: (attach information summary
- document 2-A) |
2.. Educational Goals and Phi1osophy: )
A. Include the results of the educational goal setting process aForm I-N)“
B. Include district phi]osobhy.of educétjon statemenf. if one is
‘avai1ab1e
3. Specify the following:
- A, Anticipated gngde organizational structure, €.g., 8-4, 6-3-3, 5-3-4, etc.
B. Maximum pupil capacity in existing schools |
C. Number of existing classrooms
D. Antitipated number of classrooms needed, maximum size of class,
au*i]iéry facilities needed}(gymnasiﬁm, library, administrati?e, etc.)
(Attach information sumnary document 2-B.) |
E. The anticipated community 1se of facilities

F. An anticipated list of extra-curricular activities




4.' Curriculum to be Qffered:
A. Attach summary documents I-A through [-G
B. Include a.statement regardlng unique'Lrograms or problems
not ircluded in 4-A (above)
'C. Include’ a statément about relationships of required and preferred; '
spaces
5. Other Considerations:

The following neéds should be addressed 1q writing, even though they
are not necessarily in th? realm of educational sbeciffcations.
Statemehts.for guidance to the architect are desirable regarding:

‘ A. Laading facilities
B. Storage lockers
C. Coat racks
D. Floor mats
E. Display facilities
F. Acoustical needs \
G. Colors desired
H. Windows and ‘1ight control
I. Outdoor lighting
J. Plumbing fixtures
K. Hardware
L. Shower room arrangements
M. Custodial ecuipment
M. Mechanical equipment

0. Telephones or radio communications systems

) 120

-
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?. Intercom
Q. Clock system
R. Electrical System§
S. General storage
" T. Fire alarm system

U. Qther

6. Other Information:
Attach a statement regarding specific features desired, needs not met

or other information not included above.
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ALASKA SMALL HIGH SCHQQL PLANMING STUD?

INTRODUCTION
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Aruitoxt provided by Eic:

v

YOU PLAN A SMALL HIGH
SCHOOL 0OF UNDER 100 STUDENTS .-~ PERHAPS
EVEN AS sMALL AS 10 - REMOTE BOTH IN
DISTANCE AND SCCIAL STRUCTURE FROM THE
MAIN STREAM OF THE NORMAL AMERICAN
EDUCATIONAL SYSTEM? HOow DO YDU BRING
STUDENTS IN THESE 5CHOOLS THE ''REAL
LIFE'' EXPERIENCES WHICH PREPARE THEM
TO CAONTRIBUTE TO OR, MAY BE ONLY,
SURV.IVE IN THE COMPLEX SOCIO-ECONOMIC
STRUCTURE OF THE FUTURE? HOW DO YOU
BRING TO STUDENTS IN . YHESE AREAS THE
KNOWLEDGE BASE WITH WHICH THEY MUST
WORK? HOW DO YDU BRING TO THE- GIFTED
THE OPPORTUNITY TO DEVELOP THEIR
INDIVIDUAL TALENTS AND TO THE AVERAGE
THE OPPORTUNITY TO GAIN HIS HIGHEST
POTENTIAL?

WHAT HAPPENS IF

~

THESE AS SOME OF THE QUESTIONS WHICH
SURROUND THE PLANNIMG FOR SMALL DISTAL
HIGH SCHOOLS IN ALASKA. THEY AFFECT
THE TYPES OF PROGRAMS TO BE CONSIDERED,
AS WELL AS THE BUILDINGS IN WHICH

THESE PROGRAMS WILL OPERATE.

OUR MISSION IS TO IDENTIFY REASONABLE -
STANDARDS FOR THE SPACE REQUIRED FOR
THESE  HIGH SCHOOL FACILITIES, AND TO

-EDENTIFY, AT LEAST CONCEPTUALLY, HOW

SUCH SPACE. CAN BE UTILIZED. THROUGHOUT
THE STUDY, IT HAS BEEN IMPERATIVE TO
RECOGNIZE THAT OUR MISSION IS TO
PROVIDE ''PLANNING CRITERIA'' NOT _
"'DESIGN CRITERIA'' NOR DESIGN SOLUTIONS,
AND THAT IT STILL REMAINS THE
RESPONSIBILITY OF THE COMMUNITY AND
THEIR ARCHITECT AND CONSULTANTS TO
DESIGN THAT FACILITY WHICH RECOGNIZES
THE UNIQUENESS AND DISTINCTIVENESS

OF EACH INDIVIDUAL COMMUNITY.



ASSUMPTION : IT IS ASSUMED THAT EACH

OF THE HIGH SCHOOL PROGRAMS WILL CONFORM -
TO THE REQUIRED STATE STANDARDS INCLUDING
FOUR REQUIRED UNITS OF WORK IN THE 9TH
AND 10TH GRADES PLUS TWO ELECTIVES,

_AND THREE REQUIRED UNITS OF WORK IN

THE 11TH AND. 12TH GRADES PLUS THREE
ELECTIVES.

THIS PROGRAM IS BASED UPON THE TRADITIONAL
CARNEGIE UNITS REQUIRING 180 DAYS OF J
INSTRUCTIONS-

77/,9/64(. AeAsean ﬁ?ctae&w
BdesD v
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'ASSUMPTION: IT IS ASSUMED THAT THE

SPACE "GUIDELINES ADOPTED BY THE STATE
PLANNING GROUP WILL BE USED NOT ONLY

BY THE STATE AS A GUIDELINE FOR ALLOCATING
CONSTRUCTION SPACE AND DOLLARS TO
COMMUNITIES BUT WILL ALSO BE USED AS

A PLANNING GUIDE BY THOSE COMMUNITIES

IN THE SELECTION OF PROGRAMS AND THE
COORDINATION OF LOCAL EXISTING RESOURCF®.
WITH NEW PROPOSED BUILDING FACILITIES.

BOND MONEY WiLi FLOW TO COMMUANITY o
BASED O FROGRAM

BOND FUNDS
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. THERE WERE SOME DISTINCT ASSUMATIIONS

. WHICH WERE MADE CONCERNING THE -
o DEVELOPMENT OF SPACE GUIDELINES FOR
SMALL HIGH SCHOOLS5. T .f WERE
INFLUENTIAL IN ESTnE. ! %HING THE
DESIGNATION OF AN AMOUNT OF SPACE TO
3E PROVIDED FOR EACH ENROLLMENT GROUP.

FACILITY SB&E GU/DEL/&/E 5

ARE ESTALLSHED B " W—
{E‘WW ik s& |
GROWTH RPOTENTIAL Wi s= l
EX/ISTING FROLITIES \ Wiy s~/ !
] i ¥
EYISTING RESOURCES : It s~ .\
O74=L Lo i s/
I TOTAL SF
. ASSUMPTION: SPACE GUIDELINES SHOULD BE
) . EQUITABLE AMONG SCHOOLS OF VARYING SIZE
. ' AND DIFFERING PROGRAM, IT IS ASSUMED
THAT THE OVERALL ADMINISTRATION OF THE
: " PROGRAM WOULD REQUIRE A CONSISTENT
‘SBacE STANOARDS ALLOCATION OF 'SPACE FOR EACH SCHOOL
SHOULD BE " DEPENDED UPON ITS PRESENT AND/OR
. . ‘ ANTICIPATED ENROLLMENT. IT IS RECOGNIZED
5@0/7'}4545 THAT EACH COMMUNITY MAY HAVE SOME -

EXISTING RESOURCES WHICH CAN BE USED TO
Ao G SCA0LS OF SUPELEMENT SPACE OR PROGRAM ACTIVITIES
é; ING S/ZE . WHEREAS OTHERS MAY HAVE LITTLE, IF ANY,
éa50~254‘%390ﬁ?4*7 THEREFORE, VARIATIONS IN THE ALLOCATICN
- OF SPACE MAY EXIST DEPENDING UPON
THESE RESOURCES. NO ATTEMPT HAS BEEN
‘ MADE IN THIS STUDY TO ARRIVE AT SUCH
\ , VARIATIONS. IT IS ASSUMED FOR THE
PURFOSES OF .SPACE GUIDELINES THAT EACH
. CUMMUNITY WILL BEGIN WITH LITTLE, IF
ANY, AVAILABLE SPACE RESOURCES AND
THESE WILL BE RECOGNIZED IN THE PROCESS
OF IDENTIFYING AND PRIORIZING
EDUCATIONAL NEEDS.

|
|
',- : t‘ so-boa MUST =t
L d . EXPANDABLE

TO ACCOMMODATE GEOWTH 1225
o IN ENROUMENT Ok :
: A OGRAM. .
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7
PLOGRAM
L OCATION
COANINITTY

ASSUMPTION: THE ‘''DELIVERY SYSTEM''

* FOR THE BUILDINGS HAS NOT AS YET BEEN
ESTABLISHED. THUS, THE BUILDINGS MAY
TAKE MANY FORMS DEPENDING UPON LOCAL,
CLIMATE, AND COMMUNITY ATTITUDES, AS
WELL AS SIZE AND PROGRAM. THE® SPACE
STANDARDS, THEREFORE, MUST_ NOT ASSUME
ANY GEOMETRIC PLANNING MODULE BUT MUST
REMAIN ADAPTABLE TO THE SPECIFIC DESIGN
CRITERIA ESTABLISHED FOR THE BUILDING.

0= T '
b= [

ESTALL/SH,

FLANNING MODINLE
A5 A GU/o~

56%2%&5 DOES/CA,

l

IS




DESIGN.ENROLLMENTS

FOR THE PURPOSES OF SPACE ALLOCATION,
CATEGORIES OF DESIGN ENROLLMENT WERE
ESTABLISHED.” THE ORIGINAL PROPOSAL -
_ WAS TO HAYE A SERIES OF DESIGN
v ENROLLMENTS IN SMALL INCREMENT FROM
' : +10 UP TO AND INCLUDING 500 STUDENTS. 5

HOWEVER, THESE INCREMENTS BECAME )
DIFFICULT TO DEAL WITH BECAUSE OF
THEIR NARROW RANGE AND THEREFORE WERE
REDUCED TO A LIMITED NUMBER, THESE
CATEGORIES DO NOT SUGGEST THAT THEY
REPRESENT APPROPRIATE NUMBERS FOR
EFFECTIVE EDUCATIONAL PROGRAMS, BUT
RATHER WERE SELECTED FOR EASE 1IN
PROJECTING SPACE GUIDELINES., INTER-,
POLATIONS OF ENROLLMENTS WITHIN THESE
CATEGORIES CAN BE MADE IF DESIRABLE,
PARTICULARLY IN THE LARGER ENRDLLMENT .
CATEGORIES. .

e

kECOWENpEp OsvipousLy, ‘THE- MOST DIFFICULT SPACE

DES/GN EANROLLMENTS GUIDELINES TO PROJECT ARE THOSE FOR
, THE SMALLER ENROLLMENTS, PARTICULARLY"
/o-25 UNDER 100 STUDENTS. HERE THE TYPE OF
26-50 ~ PROGRAM TO BE CONDUCTED, OTHER COMMUNITY
5/ =75 RESOURCES AVAILABLE, THE QUALITY OF THE
TG =~ /00 10/ = 200 EDUCATIONAL FACULTY, AND THE. INTENSITY
20/ - o0 OF THE STUDENTS THEMSELVES3 ALL, MAY '
20/~ SO . HAVE MORE .TO SAY ABOUT TRE SUCCESS ‘OF
Lo/ T BOO THE  PROGRAM THAN THE AMOUNT OF THE
50 * SPACE AVAILABLE.

SPACE GUIDELINES HAVE BEEN PROJECTED
»  FOR DESIGN ENROLLMENTS OF 100 STUDENTS:
" 10-25, 26-50, 51-75, AND 76-100.. SPACE
GUIDELINES HAVE ALSO BEEN PROJECTED -FOR
ENROLLMENTS OF 100 - 500 STUDENTS
IN GROUPS’ OF 100. .

IT SHOULD BE NOTED THAT THE SUMMATION OF
INDIVIDUAL SPACE GUIDELINES WILL RESULT .
IN FACILITIES OF EXCESSIVE AREA BECAUSE
OF THE PROJECTION OF SPACE KREQUIREMENTS
FOR INDIVID'AL ACTIVITIES. ONCE THE
EDUCATIONAL PROGRAM HAS BEEN SELECTED,
THE ARCHIJECT AND EDUCATOR SHOULD
ESTABLISH THE SPECIFIC SPACE NEEDS '

"D ON THE GUIDELINES. CONSIDERATION

MULTI~-FUNCTIONAL JSE, 3PACE SHARING,
UR PROGRAM SHARING SHOULD BE MADE IN
DETERMINING THE FINAL SPACE ALLOCATION.
THE IMPACT OF THESE POSSIBILITIES WILL BE
DISCUSSED FURTHER IN THE CONCEPTUAL MODEL.

SPACE GUIDELINES HAVE BEEN DIVIDED INTO
: : 1%47 4 RELATED AREAS: ACADEMIC AREA, SKILLS
Q o AREA WORKSHOPS, ACTIVITY AREAS, AND
ERIC ' . ' SUPPORT FACILITIES AND SERVICES,




ACADEMIC AREA

LEACNING RESOURCE

/5 foCcUsS OF

ERIC

Aruitoxt provided by Eic:

THE FOCUS OF THE ACADEMIC AREA IS
ENVISIONED TO BE THE LEARNING RESOURCE
CENTER, PARTICULARLY IN THE LOWER
ENROLLMENT AREAS. IT IS THE DEPOSITORY
FOR TEACHING RESOURCES, BUTH PHYSICAL
AND HUMAN. IT SHOULD BE READILY"
ACCESSIBLE TO INDIVIDUALS AND GROUPS
AND SHOULD BE CLOSELY RELATED TO

.SPECIALIZEO ,LEARNING LABORATORIES.

ONE OF THE MAJOR COMPONENTS IN THE
LEARNING RESOURCE CENTER WHICH CAN
BRIDGE B8OTH LEARNING AND SOCIAL FROM'
REMOTE AREAS TO THE OUTSIDE WORLD IS
THE AUDIO-VISUAL INFORMATION CENTER.

HERE, A WELL SUPPLIED SOURCE OF LEARNING

MATERTIALS AN BRING THE WORLD OF TODAY
INTO THE CLASSROOM FOR ALL STUDENTS.

Z
CENTER
LEARNING EXFIELIENCE

THE ACADEMIC AREAS OF THE VERY SMALL

 5CHOOLS ARE ENVISIONED TO BE A

REFI.LECTION OF THE ONE-ROOM SCHOOL HOUSE.
STUDENTS WILL SPEND THE MAJORITY OF
THEILR TIME [N THIS AREA EITHER IN .
“MALL GROUP OR INDIVIDUAL STUDY. IN
THE SMALLER DESIGN ENROLLMENTS UP TO

50 STUDENTS, THE MAJOR LEARNING SPACE
WILL BE THE LEARNING RESOURCE CENTER _
ITSELF WITH SUPPLEMENTARY SMALL GENERAL
AND SPECIAL CLASSROOMS AND LABUORATCRIES.

128



AN 1MPORTANT COMPONENT OF THE SMALLER

DESIGN ENROLLMENTS IS THE PROVISION OF
INDIVIDUAL STUOY SPACE. AT THE LOWEST
ENROLLMENT (10-25), IT IS ANTICIPATED
THAT 100% OF THE STUDENTS WILL ‘' .VE AN
INDIVIDUAL STUDY SPACE AVAILABLE. AS
THE DESIGN ENROLLMENTS INCREASE AND
OTHER RESOURCES ARE AVAILABLE, THIS
PERCENTAGE IS PROPOSED TO BE REDUCED
TO RECOGNIZE THE NORMAL INDIVIDUA!
STUDY OR RESEARCH AREAS WHICH ARE
INCORPORATED INTO THE LEARNING RESOURCE
CENTER AND AUDIO-VISUAL INFORMATION
CENTER. S

ORGANIZATIONAL MODELS FOR THE ACADEMIC
AREA SHOWING THE APPROXIMATE PROPORTIONS
FOR FLOOR AREA DEOICATED TO EACH
ACTIVITY FGR EACH DESIGN ENROLLMENTS

UP TP 100 STUDENTS ARE SHOWN ON. THE
ILLUSTRATIONS. .
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ACATEMIC R S
| 0052650 5175 6100 01200 200300 30400 401500
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L0 Learning Resource | 80 w0 | MO0 | 3000 | 4000 | 00 | go0g
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SKILLS AREA WORKSHOPS

.

SKILLS AREA WORKSHQOPS AVE BEEN
IMPERICALLY SELECTED AND GROUPED .
ACCORDING TO THE PROBABILITY OF THEIR
BEING DESIRED IN THE PROGRAM, EACH

OF THESE HAVE BEEN TESTED IN PLAN

FORM TC DETERMINE ITS SUITABILITY TO
CONDUCT A PROGRAM WITH AN ASSUMED
NUMBER OF STUDENTS. THE ULTIMATE
UTILIZATION OF THE ALLOCATED SPACE
WILL, HOWEVER, B[ DETERMINED BY THE
INCENUITY OF THE ARCHITECT AND COMMUNITY
IN MAKING MULTIPLE USE QF SPACES, AND
OF THE FACULTY IN DEVELOPING EFFECTIVE
PROGRAMS WHICH ARE COMPATIBLE WITHIN

. THE 3SPACE,

137



SKILLS AREA WORKSHOPS i
- DESTGN ENROLLKENT
025 2650 5175 6100 10200 20300 301400 403500
— — ‘ _
1.0 [ndustrial Mechanics | | |
Hetals/ 200 | 20 1800 © o600 o100 100 | 1200 | 1500
Welding | | f 1200 1500
- : | \
Power Mech. / 200 | 200 | 400 o600 | 1200 1500 | 1200 | 1500
Electricity ; | - | - 800 %07
| | f\' ‘
2.0 {onstruction ? é N .
Drafting/C.R. o 00 600 800 800
- ood Horking 1200 P 3000 d0e 600y 120G 1500 ((1)2000 | (1)2500
o Lonstruction ; ‘ | | | , |
‘ : ! “\1 E
- 30 ufices TR, ) | O I 1 f 150
' I ; o |
| i | ‘ } | i
- 4.0 Business | | | : | | |
o Typing | T N S () I
o Sec. Sarvices : | A0 0 A 0 1800
A S |
I l ; : ' ! .
i C200 ;0 | 160 o 800 .y G200 1600 | 2000 ¢ 2400
Cabts . ‘ | , | |
- ‘ ! | |
‘ | | 1
s Lo ) ! ' | j ' | :
L ke, A0 g o 800 D SO 1000
. Seuig i { R
' ! ! ! ' I ;“
L - | | | y
O T0delth ccopations | L0 w0 L 800 60 | 80 | 80
! ! ; ! j |
! l | Y |
| | | ' " : | .
' I S A — _

i et q———— e o ottt e 7 mvennn s v o mamn a2 > me = 4 <bib s e o b b it e i oo e < b § Sk e 7 i 8 min

L1 areas include 5torage areas.
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ACTIVITY AREAS

ONE OF TriE MORE T_LUSTVE NEEDS OF THE
SMALL HIGH SCHOOL IS GF THAT FOR
ACTIVITY AREAS SUCH AS PHYSICAL
EDUCATION, MUSIC, DRAMA, ETC. COMMUNITY
SPACE MAY BE AVAILABLE OR EXISTING
SCHOOLS MAY HAVE SPACES WHICH CAN BE .
USED FOR THESE. ACTIVITIES. THE SPACES

-PROJECTED FOR THESE AREAS ARE BASED

UPON NONE OTHER EXISTING AND THE
PROBABLE NEED TO PROVIDE THEM IN THIS
FACILITY

THE LOWER. DESIGN ENROLLMENTS DO NOT
JUSTIFY FULL-SCALE FACILITIES SO,
THEREFORE, MAY REQUIRE A SELECTION OF
PROGRAM WHICH FITS WITHIN THE SPACE
PROVIDED. FOR EXAMFLE, AN -ENROLLMENT
OF 10-25 STUDENTS DOES NOT JUSTIFY THE
CONSTRUCTION OF A FULL SIZE GYMNASIUM,
THEREFORE, THE TYPES OF PHYSICAL
EDUCATION ACTIVITIES MAY BE LIMITED

TO SUCH AS BADMINTON, VOLLEYBALL, ETC.,
WHICH MAY BE COEDUCATIONAL OR '
INDIVIDUAL ACTIVITIES SUCH AS WRESTLING,
GYMMNASTICS, OR DANCE.

FOOD SERVICE AND CAFETERIA NEEDS ARE
ALSO QUESTIONABLE FOR THE LOWER DESISN
ENROLLMENTS. AT THE LOWER END, 1IT

MAY ONLY BE NECESSARY 7O HAVE A KITCHEN

AVAILABLE WITH MEALS BEING EATEN IN

THE INLIVIDUAL CARREL AREA. IN

OTHER CASES, THE ACTIVITY ROOM

MAY BE USED AS A CAFETERIA OR STUDENT
FORM AREA. . -
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ACTIVITY AREAS

- AREA

1005 2650 5175 76100 101200 200-300  301-400  401-500

DESTGN ENROLLMENT

1600

Use existing facility or cafeteria, if possible.

1.0 Masic Roon 1200 B0 | 2000 | 20
Practice/Sto oo | | W0
2.0 Physical £ Ll R
Activity oon | 25000 | 9750 | 5000 000 | .00 | 00 | 5000
Gmasion | 7000 eooo\\\ o000 |10,000 [11,000
Oressing Rms | | 4500 5000 | 5500
3.0 Cafeteria/Forun |
“Forun | e a
Kitchen W0 | 600 | G0 | 100 | 1600 | 1600 | 000 | 2000
| e
b \
§
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Table 5. Recommenéq"d dimensions in feet for gymnosiums

School w 1 | lr L h *
borf. —. 1 S t I
Smoll elementory 36 52 } . :;{ |
lorge elementory 52 . 7 . | . ....i &i
Junior high. schoul® 65 84 42 74 400 H—‘—“L'——»i + |
Smoil senior high schoolt 7% 76 50 84 700 | S P 1
lorge senior .iigh school? 100 104 ‘ 50 84 1:500 Y
S Woand [, are dimenn sun of boskethall cou:t.
Y Ure folding partition,
1
BASKETBALL COURTS "':‘1!" """""""""""""""""""""""""""""""""""""""""
o
| s A
Sizen: |30 N
s , 60" 0" |
" lunior high school: 42 by 74 ht | - —_— -
High sehool; YMCA: 50 by 84 f1 { R &= A
- T T L3
. College; AAU: 30 by 94 1 . ! I i T l _ i

Haight: minimum 20 ft, more preferred H E-.°~ ' i I : !

Width of unobstricted space outside " ) [ : J' -l
boundories:. minimum 3 1, 10 #1 pre. | l | N Doty
forred ! l Vo
. . . | b |\

AL lines 2 in. wie : I | S %

" Bosket: 18:in. diameter, 10 #1 obove ' L
floor . ! ! l :

Backboord: 4 by & ft rectongulor, lower i ; '»
edge 9 ft obove floor. Option~’ for i _ . . i
high school ond AAU; 35 -. .. !, ' e |
fon shope, 10p edge.cirved on . in. ! e
rodivs, mounted \v{"h top edge 12 {1 {

. {
— 8 in. above floor. H
O G e e e e e e e 4

BASRE THALL — vOLLEYBALL ~——o —
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SUPPORT FACILITIES/SERVICES -

CESTGN

ENROLLNENT

1.0 Administrative
Central Office -
Administrators
Guidance

“ Health
Student Activities
Faculty Room/

Dining
q,

2.0 Food Service

(See Uafeteria/
Forum)

3.0 Mechanical
Heat Plant
Equipment Rooms
Electric Service

4.0 Mainfenance/Sto

Janitor
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DISTAL HIGH SCHOOL \
DISTAL ALASKA - _ \

WHAT wOoULD A SMALL\HIGH SCHOOL FOR

30 - 40 STUDENTS IN A REMOTE AREA OF
ALASKA REALLY BE LIKE? WHAT WOULD BE

THE DESIGN CRITERIA| THAT SHOULD BE USED
TO DEVELOP A SCHOOL OF ThIS SIZE? How
WOULD YOU GO ABOUT ESTABLISHING DESIGN
CRITERIA FOR A FACILITY IN A REMCTE
‘LOCATION WITH SD FEW uTUDENTS?..LET US
PRESUME THAT THE SMALL, RURAL, REMOTE ~ -
COMMUNITY..OF --DISTAL ,- ALASKA—~IS--TG—HAVE" -~
A NEW HIGH SCHOOL BUILT UNDER THIS
PROGRAM, WHAT WOULD BE THE CONCEFTUAL
MODEL THAT COULD BE FDLLOWED TG DEVELOP

A FACILITY SUCH AS THIS?

LET US PRESUME THAT THE CDMMUNITY. SCHODOL
COMMITTEE FOR DISTAL HAS BEEN TOLD

THAT IT QUALIFIES FOR A NEW HIGH

SCHOOL FACILITY UNDER THE STATE

PROGRAM. THE COMMUNITY ScHoOL COMMITTEE
HAS WORKED WITH THE STATE DEPARTMENT

DF EDUCATIDN IN ESTABLISHING THEIR
EDUCATIONAL GOALS AND PROPOSED
CURRICULUM BY UTILIZING THE PHI DELTA
KAPPA PRIORIZING TECHNIQUE. ) THEY ARE
NOW READY TO ESTABLISH THE DESIGN
CRITERIA FDR THEIR SGHOOL FACILITY

WITH THE EDUCATIONAL AND ARCHITECTURAL
CONSULTANT. ’ >

EDL A 7/04044

AND  PROGLINS
WiLL AE ESTABL/SHED
BY EACH COAMMMUNITY




- THE COMMUNITY ScHooL COMMITTES
HAS AL.SO MADE AN INVEN{ORY OF
THE RESOURCES AVAILABLE IN THE
LOCAL COMMUNITY TO SUPPLTIMENT
THE EDUCATIONAL PROGRAM, THI§ HAS
BEEN RECORDED FOR USE IN THE DEVELOPMENT
OF AN .OVERALL PROGRAM FOR THE HIGH
. SCHOOL IN THE MANNER RECOMMENDED
R : o BY THES STATE EDUCKTIONAL "BOARD " THEY ™ 77777
HAVE ALSG INVENTORIED THE OTHER
PHYSICAL FACILITIES WHICH AQE AVAILABLE
TD THEM IN THE ELEMENTARY SCHOOL AND
WHICH MT™ «T BE COORDINATED WITH THE
HIGH SC JL PROGRAM. ALTHOUGH LIMITED,
THESE FACILITIES WILL SUPPLEMENT AN’
, OTHERWISE MEAGER AND SPARSE RESOURCE
\ OF SPACES AVAILABLE FOR HIGH SCHOOL’
EDUCATIONAL PROGRAMS.

® / wmm GodLs \ |
o) &) SHOULD EXPRESS 7

(NVCUENESS oA THE
CAMNITY

THE EDUCATIONAL GOALS AND CURRICULUM
DEVELOPED BY YHE COMMUNITY SCHOOL

\ COMMITTEE EKP§§§E§D THE UNIQUENESS OF
THE COMMUNITY OFNJISTAL, ALASKA AND
INDICATED THOSE SPECIFIC PROGRAMS WHICH
COULD BE OF ADVANTAGE TO THEIR STUDENTS.
THIS UNIQUENESS SHOULD CARRY THROUGH
FOR THE PROGRAM FOR THE FACILITY
DESIGN AND THIS SHOULD ALSO REFLECT

THE NEEDS AMD RESOULZES OF THE COMMUNITY
IN ALL AREAS.




FACILITY SDACE GUIDELNES

ARE ESTASLSHED BY
EAROULITENT
GROWTH POTENTIAL
EXISTING FACHITIES
EYISTING RESOURCES
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THE COMMUNITY OF DISTAL PRESENTLY

HAS ABOUT 30 STUDENTS WHO ARE 0OF HIGH
SCHOOL AGE. By THE TIME THE NEW FACILITY
IS AVAILABLE, THEY WwILL HAVE BETWEEN

35 AND 40.PRSSIBLE HIGH SCHOOL

STUDENTS, INCLUDING THOSE COMING UP

FROM THE LOWER GRADES. THEY HOPE TO

BE ABLE TO RETAIN THE STUDENTS OF THE
UPPER GRADES BY HAVING A PROGRAM OF

HIGH INTEREST AND MOTIVATION; HOWEVER,
TRADITIONALLY MANY OF THE 11TH AND 12TH
GRADERS HAVE BEEN LOST TO THE HIGH

SCHOOL PROGRAM AS [HEY HAVE SEEN LITTLE
OR NO BENEFIT IN CONTINUING THEIR
EDUCATION, /

I3

ALTERNATIVE —~CONCEPTUAL
OLE I ptas s 1y scoooL
PROGRAM

THE COMMUNITY ScHooL COMMITTEE RECOGNIZES
THAT THERE ARF 2 POSSIBLE ALTERNATIVE
CONCEPTUAL MODELS FOR A HIGH SCHOOL
PROGRAM FOR THE COMMUNITY; EITHER ONE
RASED UPON AN IWDIVIDUAL LEARNING

167
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PROGRAM FOR EACH STUDENT OR ANOTHER
/ BASED UPON A PRgﬁéAM OF FLEXIBLE
/ SCHEDULING AND TEACHING BY THE FACULTY.
/ AS NEITHER THE/FACILITY NOR THE
. TEACHING STAFF 1S AS YET A REALITY, 1T
; MUST BE RECOGNIZED THAT THE POTENTIAL
' FACILITY MUST ACCOMMODATE EITHER OF
THESE PROGRAMS. IT MUST IN ESSENCE,
NOT STAND IN THE WAY OF ANY POTENTIAL
PROGRAM WHICH A CREATIVE STAFF MIGHT

DEVELOP FOR THE HIGH SCHOOL.,

— -

EACILITY MUST ACOMMOBATE
L ETHER  AROGRAM

THE COMMUNITY ScHooL CCMMITT =) HOPES
THAT THE FROGRAM ANC FACILITIi:¢ S

CAN PROVIDE EVERY STUDENT WITH THE
POSSIBILITY TO MAKE A PHYSICAL

AMD PSYCHOLOGICAL TRAMSITION FRGHM THE
RURAL AND REMOTE SITUATION OF

Di1sTAL, ALASKA 70 THE WIDER AREAS

OF THE STATE AMD THE WORLD.,
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PROGRANM AND FANSTY
SHXND  FROVIDE STUDENT

FHYE/CAL LoGIAL TR

THIS IMPLIES THAT THE PROGRAM AND

THE FACILITY SHOULD PRESENT A

VARIETY OF HUMAN VALUES AS WELL AS
FIELDS OF KNOWLEDGE FOR EACH STUDENT
TO EXPLORE, BECOME FAMILIAR WITH, AND
PREPARE TO CONFRONT, FEW, IF ANY,

OF THE STUDENTS HAVE HAD THE
OPPORTUNITY TO TRAVEL EXTENSIVELY TO
THE URBAN AREAS OF- EITHER ALASKA OR
THE STATES, AND ARE AS YET UNFAMILIAR
WITH MANY OF THE OPPORTUNITIES AND .
RISKS WHICH THEY MAY CONFRONT. THE
HIGH SCHOOL PROGRAM SHOULD ALLNW EACH
STUDENT TO EXPERIENCE SUCH RISKS WITHOUT
SERIOUS PENALTY.

PROGRANM AND FILITY
SHOULD FPBOVICE VARIETY OF

/‘/Z/MA/J VALLES

FIELDS OF ANOWLELGE

169



SURMOUNTING THIS ALL IS A E DESIRE

OF THE COMMUNITY ScCHOOL CDMMITTEE

THAT THE NEW FACILITY SHOULD PROVIDE A
QUALITY ENVIRONMENT FOR EFFECTIVE
EDUCATION TD THE EXTENT POSSIBLE IN THE
REMOTE AREA OF,  DISTAL, ALASKA. IT IS
RECOGNIZED THAT NOT EVERY OPPORTUNITY CAN
BE  OFFERED BUT, TO THE DEGREE POSSIBLE,
OPPORTUNITIES SHOULD EXIST FOR EACH OF .
THE STUDENTS TO FULFILL THEIR HIGHEST
POTENTIAL AND DEEPEST EXPECTATIONS.

FACILITY SHOUD FROVIDE
EPNIREANMIEIN7
QAALITY RN,

EFFECTIVE EDUEATION

THUS, THE EDUCATIONAL GOALS EXPRESSE!D

BY THE COMMUNITY SCHOOL COMMITTEE AND
THEIR PHI DELTA KAPPA EXPLORATIONS SHOULD
BE REFLECTED IN THE EDUCATIONAL PROGRAM
FOR THE FACILITY I1TSELF. UNCE THE
PROGRAM 1S IDENTIFIED FOR_THE FACILITY,
THE EDUCATIONAL AND ARCHITECTURAL
CONSULTANT FOR THE COMMUNITY S$CHOOL
COMMITTEE ZAN THEN DEVEL '+ A DESIGN WHICH
BEST SUITS THE NEEDS OF THAT PROGRAM.

FACI/LITY DES/GN MUST REFLECT
NEELS avo
RESCLRCES 110




CONVERSELY, IT MUST BE ACCEPTED THAT
THE FACULTY COMING TO THE NEW FACILITY,
- MUST BE CAREFULLY SELECTED SO THAT THEY
ARE GENERALISTS IN THEIR FIELDS WITH
SUFFICIENT INTERESTS AND CONCERNS. NOT
TO BE OF NARROW VISION. THEY MUST
RECOGNIZE THAT THEIR PARTICULAR FIELD
IN A SMALL SCHOOL SUCH AS THIS, MUST BE
APPROACHED WITH EXTREME FLEXIBILITY AND
INDIVIDUALISM TO ALLOW EACH STUDENT

TO PURSUE THE FIELD AT THEIR OWN LEVEL.

BRACLLTY MUST BE
GEAECAL/STS  WiTH NyERESy™
o NOT
SELECLALISTE

IN ADDITION THE FACULTY MUST RECODGNIZE
THAT THE COMMUNITY HA3 SOMETHING TO OFF:
. . . To._IHE EDUCAIIONAL __SYSTEM. _THE LOCAL.
BUSINESS #COPRPLE, PROFESSIONALS, AND
_TECHNICIANS CAN. SUDP; EMENT THEIR
INDIVIDUAL ENDEAVORS AND ENRICH THE
" PROGRAM SIGHIFICANTLY. '

COMMINITY BlISESS,

| FBOFESS/ONELS Bp TECAINILANG
S o

SURRHLA L7 ATy 171




-

SMALL GH SCHOX FROGRAY
SHOULD BE AASED ON

IANVIDLAL LEALCN/ING
where Shibrr sasts ,é:awég

AS WELL AS

CLASEROOM TEACHING
where - Feacher  iymorrs Looware

THE COMMUNITY ScHOOL COMMITTEE HAS
RECOGNIZED THAT A SMALL HIGH SCHOOL

' PROGRAM MUST HAVE A STRONG BASE IN
INDIVIDUAL LEARNING WHERE STUDENTS
SEEK KNOWLEDGE AS WELL AS .CLASSROOM
TEACHING WHERE THE TEACHER IMPARTS
KNOWLEDGE. IT IS ESSENTIAL THAT THE
LEARNING PROGRAM BE BASED UPON
A STUDENT MANAGED SYSTEM AS WELL AS A
TEACHER CONTROLLED SYSTEM. THEREFORE,
IT IS ESSENTIAL THAT EACH TEACHFER
HAVE A HOME BASE WHICH THEY CAN USE
IN ADDITION TO THE CLASSROOM AREA 7O

, DEVELOP TEACHING PLANS, TO COUNSEL
INDIVIDUALS IN THEIR PARTICULAR
"'QSUITS, TC EVALUATE THE PROGRESS OF THE
SIUDENTS WITH THE STUDENTS AND/OR THEIR
PARENTS, AND TO GATHER AND DEVELOP
INFOKMATION FOR NEW COURSE CURRICULUM,

e
Exfy/,77545%¢?? SHOWD HAvE

\ AMIE BAsE
L To PsL

o< Coc'ﬁ//\éﬂ
EV b=
GATHER AR

-~
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LEARNING  FROGRIM SHOULD BE
BASED o

. STUENT /HANAGELD S\VBTEM

Sacbs Lot
whre str’ As A

W CENTROLLED SYSTEM
,Wlezwzsm/ﬁ Crewibpe

IF THE HIGH SCHOOL STUDENTS ARE TO

HAVE THE POSSIBILITY FOR INDIVIDUAL
INITIATIVE, IT THEREFORE FOLLOWS THAT
THE FACILITY WILL BE MULTI-GRADED,.
RATHER THAN SEQUENTIALLY GRADED.

EACH PERSON IN THE SCHOOL WILL BE ABLE
TO GO TO CLASSES WITH STUDENTS OF OTHER
GRADE LEVELS AND THEREBY WILL BE ABLE
TO ‘MIX THEIR EXPERIENCES TOGETHER.

EACH WILL PERFORM AT HIS OWN LEVEL AND
LEARN AT HIS OWN PACE, EVEN THOUGH THEY
ARE IN CLASS WITH A STUDENT OF A HIGHER
OR LOWER GRADE LEVEL. THIS WILL MIX
ABILITY LEVELS IN SUCH A MANNER THAT
THE- UPPER CLASSMEN WILL BE ABLE TO HELP
THE LOWER CLASSMEN AND, THEREBY, BECOME
A PART OF THE TEACHING AS WELL AS
LEARNING EXPERIENCE.

I

ST GRADED  CLASS GROUSS

WL e Exoeriences
WITH TN EXSRIENCED

- ALLOW LEAGNING AT
STUOENTS PACE

~ My ABIITY LAEVELS

- GAaA/N STABNLITY
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BUILDING SHOULL
ACCOMIMOOATE -
NI QQUE
TEACHING AND

: YN

M. L5

THEREFORE, THE BUILDING ITSELF SHOULD BE
ABLE TO ACCOMMODATE UNIQUE TEACHING AND
LEARNING METHODS WHICH MIGHT NOT BE
APPROPRIATE IN_ A HIGH SCHOOL OF LARGER
NUMBER. .

How wouiLD A CURRICULUM BE SET UP FOR

A SMALL HIGH SCHOOL OF THIS NATURE?

THERE ARE SOME UNIQUE ORGANIZATIONAL
DEVICES WHiCH CAN BE USED TO MAKE THE
CURRICULUM AND THE PROGRAM MORE EFFECTIVE
FOR STUDENTS WHO ARE LEARNING ON AN
INDIVIDUAL RATHER THAN A GROUP BASIS,
THESE INCLUDE THE FOLLOWING:

PHAS ING THE PHASING OF CURRICULUM
CONTENT CAN WIDEN THE VARIETY
OF SUBJECTS AVAILABLE TO
STUDENTS. A LARGE NUMBER OF
STUDENTS IN THE SCHOOL CAN
STUDY ONE MAJOR CURRICULUM
TOPIC AT A TIME. PHASING
ASSUMES A NON-GRADED
STRUCTURE WHICH ALLOWS A 9TH
GRADER TO BE IN THE SAME
CLASS WITH AN.11TH OR 12TH
GRADER. THIS ELIMINATES THE
NEED TO OFFER ALL COURSES OF
A PARTICULAR AREA, SUCH AS
SCIENCE OR SOCIAL STUDIES, EACH
YEAR BUT ALLOWS THEM

174
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CHEMISTRY \—rm—acmme— =) FYS/CS

AN TIES :
, LANG ARTS LANG ARTS

< —7yz:gaﬂazz:r£2§£z£@z;:‘

LA SING
OF CURRICULUM CONTENT
WILL W/OEN THE #%(WETY
OF SUBSJECTS

TO BE OFFERED IN ALTERNATE

YEARS ON A SCHEDULE WHICH
ALLOWS EVERY STUDENT TO HAVE
THE OPPORTUNITY TO TAKE
THEM DURING THE 3 OR 4 YEAR
HIGH SCHOOL CYCLE. PHASING
MAY ALSO ACCOMPLISH ONE OTHER
SENSE OF COMMUNITY FOR THE
STUDENTS ALLOWING ALL OF THEM

. 'TO BE ENGAGED IN ONE MAJOR g
ENDEAVOR AT ONE TIME,
THEREFORE FOCUSING NOT ONLY-.. . .-—
THEIR IN-SCHOOL BUT ALSO, THEIR
OUT-OF ~SCHOOL EFFORTS.

MULTI-GRADING

THE MULTI-GRADED APPROACH USED 1IN

DisTAL HIGH SCHOOL IS ALSO A UNIQUE
ORGANIZATIONAL PATTERN LENDING TO ITS
SUCCESS., BY USING MULTI-GRADED CLASS
GROUPS, VWE CAN UPGRADE THE CURRICULUM, ™IX
THE EXPERIENCED WITH THE INEXPERIENCED,
GAIN STABILITY AMD CONTINUITY AND HAVE

A SIDE BENEFIT OF HAVING KIDS TEACH OTHER
KIDS. THIS IS PARTICULARLY TRUE 1IN .
AREAS SUCH AS MUSIC, ART, AND SKILLS AREA®T

‘AZQ£77- GCAPED CLASS GROUPS

e o prn EXPERIENED
\/9 @ 7 WITH 1N EXALEENED

- ALLOW LEAR 1S AT
SN Sﬁwnm7J~Ac£
e ,Pgév FR e ABILITY (AEVELS o
e - GAaN STANLITY
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MINI-COURSES

ANOTHER DEVICE CAN BE SHORT-TERM
MINI-COURSES. THESE CAN SPICE UP
THE CURRICULUM BY OFFERING A QUICK
AND INTENSE INVOLVEMENT IN A
PARTICULAR SUBJ=CT -AREA FOR A SHORT
PERIOD OF TIME; 3 OR &4 WEEKS OR EVEN
3 DR 4 DAYS, IF THE TIME AND HUMAN

' RESOURCES ARE AVAILABLE. FOR EXAMPLE,
A TALENTED PERSON IN / SARTICULAR’
FIELD SUCH AS SOAP STONE CARVING, WEAVING.
OR ART, OR SCIENCE COULD ESTABLISH A
PROGRAM IN WHICH ALL STUDENTS ARE
INVOLVED FOR 2 OR 3 DAYS OR A WEEK.

y;rAnz / Y&EAR 2 verrs . ysae 4
S SR IR
] l ,

1 O I 0oot o

| = IR S o

| 7 >~ 1 =TT
i 1 N L T

KN - COMRSES

 CAN SPICE UP THE CUCRICULUAM

UNCOMMITTED TIME
L3

UNCOMMITTED TIME IS ANOTHER WAY OF
ENRICHING THE PROGRAM OF A SMALL

HIGH SCHOOL. THE NORMAL HIGH SCHOOL
STUDENTS RACING FRDM CLASS TO CLASS

MAY NOT HAVE_THE TIME T0O THINK BY
THEMSELVES, EVALUATE THEIR OWN
SITUATION, AND DEVELOP THEIR OWN
PROGRAM. THEY MAY NOT HAVE

TIME TO DO ANYTHING EXCEPT LISTEN TO
THE TEACHER. A CONSIDERABLE AMDUNT

OF TIME LEFT OPEN FOR BOTH STUDENTS AND
TEACHERS TO USE AT THEIR OWN DISCRETIDN
ALLOWS FOR SMALL GROUP ENTERPRISES,
INDIVIDUAL IMNDEPTH RESEARCH ANC STUDY,
REMEDIAL LEARNING IN THOSE AREAS WHERE
INDIVIDUAL STUDENTS HAVE NEED, AND
FLEXIBLE SCHEDULING DF LABORATORY AND
SKILLS AREA WORKSHDPS,




THE LEARNING RESOURCE CENTER| IS THE

FOCUS OF THE LEARNING EXPERIENCE ‘

IN DISTAL HIGH ScHOOL. IN THE LEARNING
RESOURCE CENTER A VARIETY 'OF, INSTRUCTIONAL
AIDS INCLUDING BOOKS, AS WELL AS MAPS, -
CHARTS, SLIDES, MODELS, AND WEW TEACHING
MEDIA IN THE VISUAL AIDS SUCH AS SL1IDES,

MATERIAL AD AP RESOURCES
ComPosE THE

ACADEM/C CORE

FILMS, VIDIO-TAPE ARE AVAILABLE

TO STUDENTS EITHER INDIVIDUALLY OR TN
GROUPS. THUS, THE STUDENT 15 ABLE TO
EXPERIENCE A WORLD OF INFORMATION AT

HIS FINGER TIPS AND ACCORDING TO HIS
NEEO. THE LEARNING RESOURCE CENTER IS
ALSO THE PHYSICAL CENTER OF THE LEARNIMG
ACTIVITY OF THE SMAL'. HIGH SCHOOL.

ON ONE HAND,; IT 1S THE FOCAL POINT FOR
MATERIAL RESOURCES INCLUDING TEACHIMG
MEDIA AS WELL AS LEARNING SPACES SUCH

AS CLASSROOMS, LABORATORIES, AND

SKILLS CENTER WORKSHOPS. 1T 1S ALSO

THE FOCAL POINT FOR THE HUMAN RESOURCES
OF THE TEACHERS, THE LIBRARIAN, AND
GUIDANCE PEOPLE. THIS LEARNING RESOURCE
CENTER AND ITS ADJACENT AREAS FORM .
THE ACADEMIC CORE OF THIS SMALL HIGH SZHOUSS

1717




IANONIOUAL
STUDY AASE

== 77— ,
Growe senes ‘
MEETING WORUE SHOPS !

THERE ARE THREE TYPES OF LEARNING
SPACES ENVISIONED TO BE USED IN ¢}
DiSTAL HIGH ScHOOL. AN INDIVIDUA
STUDI&ES BASE SHOULD BEIAVAILABLE TOO
FOR EACH STUDENT WHE&E'HE CAN FOLLOW
HIS INDIVIDUAL QUEST!FOR KNOWLEDGE,

AND WHICH CAN SERVE AS- A HEADQUARTERS
FOR HIS ACANEMIC PURSUITS. GROUP
MEETING ROOMS SUCH AS CLASSROC:'S,
SEMINAR ROOMS, LABORATORIES SHOULD BE
AVAILABLE FOR ENGLISH, SOCIAL STUDIES,
MATH, AND SCIENCE. SKILLS WORKSHOPS
REQUIRE VERY SPECIAL SORTS OF SERVICES
OR ACCOMMODATE VERY SPECIAL SORTS OF
ACTIVITIES ARE UNDERTAKEN SUCH AS
WOODWORKING, ARTS AND CRAFTS,

OR INDUSTRIAL MECHANICS. EACH OF THESE
TYPES OF SPACES PERFORMS SPECIFIC NEEDS
FOR PROGRAM ACTIVITIES IN THE SMALL
HIGH SCHGOL LEARNING PROGRAM, STUDENTS
MAY SPEND AS MUCH AS HALF THEIR TIME

IN INDIVIDUAL STUDY IN A CARREL OR

IN A SKILLS WORKSHOP. THE REMAINDER

OF THEIR TIME CAN BE I« GROUP LEARNING
SITUATIONS iN CLASSROOMS, SEMINA.:S, OR
I_LABORATORIES. '






THE INOIVIDUAL LEARNING BASE FOR EACH
STUDENT IS.AN IMPORTANT COMPONENT OF
THE SMALL HIGH SZHOOL PROGRAM, IN
DisTAL HIGH SCHOOL, EVERY STUDENT
SHOULD HAVE SUCH A LEARNING SPACE
FOR HIS OWN; EITHER A STUDY CARREL,
WHICH PROVIDES SPACE FOR BOOK3, A
LOCKER, A FILE CABINET, AND A PLACE

\ TO B8RING AUDIO-VISUAL EQUIPMENT
OR A SKILLS AREA.IN WHICH HE CAN PURSUE
AN INDIVIDUAL INTEREST INTENSIVELY
IF HE SC DESIRES.

) _ " THE GROUP SPACES CAN BE EITHER A SMALL
GROUP GR MAY INCLUDE AS MANY AS 15-20
STUDENTS IF TWO 'CLASSES COME TOGETHER °

: TOR ANY PARTICULAR PURPOSE. MORE
LIKELY IN DISTAL HIGH ScHOOL, THESE
WILL BE SPACES FOR 10-12 STUDENTS TO
MEET WITH A TEATHER TO ENGAGE IN A.
PARTICULAR SCHEDULED CLASS OR STUDY
ACTIVITY. THIS MAY INCLUDE WATCHING
FILMS, PARTICIPATING IN BUSINESS OR
MATHEMATICS " ORATORIES WITH EQUIPMENT,

-}
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SUCH AS CAL.CULATORS NR TYPEWR!TERS,
OR IN SCIENCE LABORATORIES ENGAGINMG
TN CHEMISTRY, PHYSICS, ORBIGLOGY. THE
BASIC 3CIENCE LABORATORY IN DISTAL
HiGH SCHOOL SHOULD BE ‘A VEFY FLEXIBLE
AREA WHICH CAN BE USED FOR SEVERAL TYPES
OF SCIENCE ON A SHARED BAS3IS AS SCIENCE
\ PROGRAMS ARE PHASED FROM YEAR TO YEAR.

‘ ([HIS MAY BE ALSO TRUE IN VOCATIONAL
AREAS SUCH AS WOODWORKING, METALS, AND
ELECTRONICS,

P_‘iui“l( Y
]

A

Y o -

SC/ENCE WORESHOPS




THE LEARNING RESQURCE CENTER IS
SUPPLEMENTED BY WORKSHOPS AND ACTIVITY
AREAS OF SPECIAL NATURE SUCH AS SCIENCE,
BUSINESS VOCATIONAL AREAS, FINE ARTS
AREAS, ANC SUPPORTS AND SERVICE AREAS.

ACADEMIC CORE P
/S SUBDLEMENTED BY

WORKSHOFS 4amMo ACTIVITY ARELS

WORKSHOPS MAY ALS(O BE AVAILABLE FOR
HOME LIVING ACTIVITIES, AND '‘ARTS AND
CRAFT ACTIVITIES.: THESE MIGHT ALSO
BE PHA3ED FROM YEAR TO YEAR OR TERM
TO TERM DEPENDING UPON THE NUMBER
OF “TUDENTS INTERESTED IN A PARTICULAR
COW*SE OR THE CURRICULUM ESTABLISHED
BY *HE COMMUNITY ScHooL COMMITTEE.

' !
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SHCES /N MULTIGRADED SCHOOL

7
/

(INIVERSAL

ALTHOUGH ARTICULATED SPACE CAN PROVIDE i

ONE OF THE CONSIDERATIONS
OF A SMALL HIGH SCHOOL IS THE CHARACTER
OF SPACES IN THE FACILITY. THEY CAN

BE OF TwO TYPES; EITHER ''UNIVERSAL''
SPACE IN WHICH DIVERSE ACTIVITIES CAN
OCCUR SIMULTANEOUSLY OR SEQUENTIALLY

OR ''ARTICULATED'' SPACE WHICH CAN |
ONLY ACCOMMODATE ONE TYPE OF ACTIVITY.
IT 1S IMPORTANT TO RECOGNIZE THAT
UNIVERSAL SPACE WHICH WILL ACCOMMODATE
MORE THAN ONE ACTIVITY OVER A PERIQOD

OF TIME SHOULD RECEIVE THE PRIORITY.

IN THE DES IGN

\

FOR SPECIFIC ACTIVITIES, 1T IS THE LEAST
EFFICIENT USE OF SPACE. IF SPECIALIZED
SPACE 1S PROVIDED. FOR. EACH ACTIVITY, THE
TOTAL SPACE REQUIRED FOR A SCHCDi. WILL
PROBABLY EXCEED THE SPACE AVAILABLE 1IN
THE BUDGET. THE USE OF U, IVERSAL SPACE
WHICH CAN BE MULTI-FUNCTICNAL ‘AN REDUCE
THE -OVERALL SPACE REQUIREMENTS AND
ECONOMIZE THE COST OF THE FACILITY.

ca OE

ARTICUATED

HERE ARE MANY WAYS IN WHICH SPACE
SHARING CAN PROVIDE SPACE AND ’
PROGRAM FLEXIBILITY IN A SMALL HIGH
SCHOOL. IT IS IMPORTANT THAT"®
THESE BE EXPLORED IN THE DESIGN OF
THE BUILDING AS MUCH AS POSSIBLE

SO THAT THE MAXIMUM NUMBER OF
OPPORTUNITIES CAN BFE PROVIDED TO -
THE STUDENTS.

| SPACE SHANG

o CAN PROV/IDE

ERIC

Aruitoxt provided by Eic:
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FOR EXAMPLE, PROGRAMS CAN SHARE SPACE
BY ROTATING THE USE WITHIN THE SPACE.
THI3 IS VERY COMMON IN THE GENERAL
ACADEMIC AREA WHERE SUCH THINGS AS
HISTORY, ECONOMICS, AND SOCIAL STUDIES
MAY ALL SHARE A COMMON SPACE.

Pkoag;ys SHaes cpace
N ROTATING USE

PROGRAMS CAN ALSO SHARE SPACE FOR
COMMON ACTIVITIES. FOR EXAMPLE,

A SCIENCE LABORATORY MaY HAVE ONE AREA
SPECIFICALLY DESIGNED FOR /HYS3ICAL
SCIENCES WHILE ANOTHER AREA 0F THE
ROOM CAN BE DESIGNED FOR l.I"E SCIENCES.
THE SPACE .IN,BETWEEN CAN B8E A HARED

-WORK AREA USED BY BOTH DEFENDING UFON
THE NEED AT THE TIMI,.

FPROGRANE CANV SHARE So4ck

R
COMMON  ACTIVITIES
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hﬁ PROGRAMS _CAN AL SO SHARE SPACE BY COMMON
SERVICES. A COMMON CORE OF SERVICES
AND UTILITIES CAN SERVE SEVERAL PROGRAMS.
THUS, AN ART LAB MAY ALSO BE ABLE TO
SERVE A5 A SCIENCE OR HOME LIVING
LASORATORY IF 1T HAS APPROPRIATE
STORAGE AND OPEN SPACE. THE COMMON
SHARED CORE CAN INCLUDE THE SINKS,
. WORK SPACE, ANO BASIC EQUIPMENT.

COAMNMON/ £5£5€W4@:£ffs

FACH STUDENT CAN HAVE THE OPPORTUNIYY

TO EXPLORE, LEARN AND ACHIEVE AT

‘HIS OWN SPEED ANO TO HI3 ULTIMATE

CAPACITY. THE PROGRAM (AN HAVE A

STRONG EMPHASIS ON INDIVIOUAL STUDENT

RESPONSIBILITY AND PARTICIPATIO

IN LEARNING PROGRAMS., THROUGH FHESE

MEANS, THE INOIVIDUAL'S ABILITY AND

DESIRE TO DIRECT HIS OWN LEARNING FOR A
- PROOUCTIVE LIFETIME CAN BEST BE 'ACHIEVED.
IN ADDITION, DISTAL HIGH SCHOOL CAN '
RECOGNIZE INNOVATIVE TEACHING PROGRAMS
WHICH MAY NOT OTHERWISE BE CONSIDERED.
PROGRAMS SUCH AS TEAM TEACHING ALLOWS
EACH TEACHER TO DO HIS BEST JOB IN HIS
BEST SUBJECT BY COOPERATING WITH OTHER
FACULTY. MEMBERS.

184

~1-£¢"~’ Sacw




ANOTHER PRLGRAM, VARIABLE GROUP SIZES,
CAN ALIOW SIZING EACH GROUP ACCORDING

\ TG THE LEAKRNING PRCCESS BEING USED OR

\ MATERIAL GEING STUDIED. LARGE GROUPS'
CAN LEARN BASIC CONCEPTS OR KNOWLEDGE.
MEDiU¥ SIZE \GROUPS CAN LEARN IDEAS OR
TECHNIQU®3, SMALL GROUPS CAN EXCHANGE
AND EXAMINE IDEAS TOGETHER, AND
INDIVIDUALS CAN SEARCH AND EXPERIMENT
¥ 1TH HLPECIFIC KNOWLEDGE IN DETAIL.

-

VABASLE GROUP S/z5

AN ADRLPT" AROGE
TP NEED.

THus, DISTAL HIGH ScHOOL CAN BE AN
EFFECTIVE TEACHING AND LEARNING
ENVIRONMENT FOR ALL STUDENTS IN A REMOTE,
RURAL SITUATION AND ALLOW THEM TO

FULFILL THEIR HMIGHEST POTENTIAL

WHETHER TO STAY IN THEIR OWN AREA

OR TO VENTURE INTO THE WORLD AT LAKGE.
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) (503) 686-3909 March 11, 1977

MEMO

TO: All Bureau Staff Who Worked on the SPARE Project
FROM: Bob Stalick

RE: Unsolicited Comments About the Success of the Project

On March 10, 1977 I received the attached letter from

John H, Knapp, who is employed by the Southcentral Regional
Resource Center in Anchorage, Alaska, as their Community
Goals Specialist. This is the first input we've received
on the usability of our project. As you can see from his
letter, we have been credited with a viable model. These
things are nice to know.

ce: John Amundson

4



Ed

My job is going remarkably well for the short time I
have been at it. I made a tour of our key districts to
orient myself with the people and problems of education
in Alaska. I went to two villages and the district office
on Kodiak Island, Glennallen, and Palmer. Last week I ¢
pent anothner week on Kodiak Island with Jim Elliot
conducting the PDK Goals project. with all due modesty,
it was a raving success. The Superintendent was uble Vo
use the cooperating and participating spirit engendcred
by the project to make a contact with the native people
that he had nnt teen able to make during the previous
three or four years. It was a little of a testing for
me as well because it was my first attempt to try to &
g comrmunicate with native people. Oub native coordinator %
2told me that I did surprisingly well. I was pleased at

that since it seems that few people, white people, can

get through to the natives. One result of this pilot
project was the realization that we need to rewrite the
" goal statements into terms that are more understanbtable

by native people. This is especially true of tae '
statements that were devised by the Angoon Village. A new
friend in the Alaska Native Foundation has agreed to

have a select group of natives look at the goal statements
‘to see if they can rewrite them in more understandable terms.
Ve will have to be careful with this process to ensure %that
the original meaning is not destroyed.

We have five professionals in our office and our work

load is growing daiiy. John Stamm just appcinted me as

our Center's representative to a State Advisory Cormikhtee
on Regional Resource Centers. Ve really do need some
coordination as much of our work is on-the-run and shoot-
from~the~hip. Education in Alaska is quite primitive. The
averaze stay for a village teacher.'is about two years.
When that teacher leaves, all that he has done leaves with
him. The district usually does nothing to ensure any .
continuity from one year to the next. Curriculum development
in Alaska is a mad scramble to canned devices. The best
districts at least look for individualiz d programs. My
first assignment was to develcp a Special Ed program for

a district that has no regular ed program. After about
three weeks of work I was able to convince the Curriculum
Director that he needed to develop a regular curciculun
before he seeks a special ed curriculum. I am really not
sure that I convinced him. Anyway I did introduce him to
Oregon's Toward Competency. I am sure it was a mistake
because I think he will &dopt it. Another protlem is that
teachers will not work in the summer on _curriculum projects
as their first thought is to "go outside" for the sumxer.
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